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The understanding of minority issues and their inclusion in the society play a vital role in

promoting social stability and peace. By raising awareness about the problems that

minorities face, by conducting and realizing minority human rights trainings, one can

contribute to social justice and solidarity. Important to mention is the role of educators,

trainers and facilitators because they not only could teach about human rights education,

but also can involve people in an open dialogue and discussions on how to improve the

situation of minorities in the societies, contributing to the respect of their rights. Moreover,

educators have the opportunity to intervene in the education of young adults because

through different non-formal education approaches they can encourage them to actively

participate in activities that allow them improve their social performance and inclusion, as

well as teach them to fight against any kind of discrimination that they may experience.

Finally, the following training manual was elaborated in the framework of the Erasmus +

project KA2 “Pathway to Equality” (PTE). PTE is a Strategic Partnership in the field of Adult

Education, coordinated by the German NGO, Copernicus Berlin e.V., with cooperation of

other three EU organizations, namely Futuro Digitale APS (Italy), Associação intercultural

amigos da mobilidade (Portugal) and Asociación EuropeYou (Spain). PTE aims to strengthen

the competences of adult educators in key concepts of human rights education with

minority young adults and provide them the necessary knowledge and tools as learning

resources to promote equality and address intolerance in the society. 

Enjoy reading!

The following training manual in the field of minority

human rights education aims to present current practices

on preparing adult educators for young adults’ minority

human rights work. Within its chapters, readers can find

different minority human rights training case studies and

ideas on how to organize minority human rights training.

Moreover, the manual offers a detail explanation on how

to design and deliver minority human rights training, how

to evaluate the course and activities, as well as the

challenges which educators may encounter on their way. 

The document also contains examples of non-formal

educational activities and important points to take into

consideration when evaluating minority human rights

training. Moreover, a special attention is given on how to

ensure that training results are transferred and

sustainable, benefiting not only the direct and indirect

target groups, but also the wider community. 
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Chapter 1 – Understanding Minority Human Rights Training

Training Manual

 

 
I. Introduction

The Human Rights of minorities is a topic that is consensually seen in society as very

important to be discussed and addressed during training actions, whether formally or non-

formally. Several organizations have created comprehensive definitions of what human

rights are, but in a nutshell, Human Rights are all the basic rights that everyone has,

whether they are civil, political, economic, social or cultural rights and that must be

respected by everyone.

Chapter I provides an explanation of the fundamentals of human rights and addresses

particular education issues, namely how training related to the Human Rights of minorities

can help young adults to understand the benefits of non-formal trainings in the creation of

human rights culture among all people in the society.  

It is also possible to find throughout this chapter some suggestions to adopt with young

adults, after recognizing that Human Rights of minority groups are not being respected and

applied, as well as some suggestions on how to prevent acts of discrimination, and promote

attitudes of acceptance and equality.

 
II. Understanding Minority Human Rights Training

The recognition of the inherent human rights of all

human beings, of their equal and inalienable rights

and duties, is the foundation of freedom, justice, and

peace in the world. Therefore, in order to better

understand the human rights of minorities, it is first

important to understand what factors play a role in

affecting these rights.

The factor that leads a group of people to feel

discriminated against, most of the time is because

they belong to minority group. To belong to a minority

means to be part of any group of people who, because

of their physical or cultural characteristics, are

separated from others in society, in which they live by

different and unequal treatment, and who are

therefore considered to be objects of collective

discrimination. 

 

Indeed, it would be easier if it was possible to define the reasons why young adults from

minority groups suffer discrimination in order to act directly against this scourge, as well as

not only to stop acts of discrimination, but also to prevent them before happening. 
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It is important for the educators to know how

to identify an act of discrimination, since the

definition of discrimination and the

identification of the discriminatory act are

extremely important to prevent them before

occurring. It is also important to point out

that it is wrong to try to draw up very

general definitions of what discrimination is,

given the fact that, depending on various

factors, each individual may at any time feel

discriminated against for any valid

reason(s).

Taking these factors into consideration,

discrimination can be defined as an act that

can be practiced in different ways and for

different reasons that, although not

justified, can occur. In this sense,

discrimination is generally defined as any

distinction, exclusion, restriction, or

preference that is based on any grounds such

as: race, color, sex, language, religion,

political or other opinion, national or social

origin, property, birth or other status, and

which has the purpose or effect of nullifying

or impairing the recognition, enjoyment or

exercise by all persons, on an equal basis, of

all rights and freedoms (Based on General

Recommendation 18 of the UN Human Rights

Committee). 

It is extremely necessary for the educators

to have a perception of how an act of

discrimination can have an impact on the

entire life of a young adult person, because

although the act of discrimination can

happen at various times in life, it is wrong to

take it for normal that just feeling

discrimination acts in childhood or

adolescence can cause embarrassment to a

person's life. It is necessary to realize that

when young adults are suffering from

multiple forms of discrimination, this could

have a great negative impact on their lives

and create implications for the future.  
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Educators have the opportunity to

intervene in the education of young

adults because through different non-

formal education approaches they can

encourage them to actively participate

in activities that allow them improve

their social performance and inclusion,

as well as teach them to fight against

any kind of discrimination that they

may experience.Regardless of the

methodology used by the educators

during a human rights training, the

general objective is always to develop a

culture of human rights among the

participants.

«Educators have to realize
how an act of

discrimination can have
an impact on the entire life

of a Young Adult»

The essential elements of such human

rights culture also constitute the

general objectives of human rights

education, which can be identified as

the following:

Strengthen respect for human rights

and fundamental freedoms.

Valuing human dignity, developing

respect for oneself and others.

Develop attitudes and behaviors that

lead to respect for the rights of others.
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Realizing gender equality in all fields and

creating equal opportunities for women

and men. Promote respect, understanding

and appreciation of diversity, especially in

relation to national, ethnic, religious,

linguistic and other minorities, and

empower people to become more active

citizens.

Promotion of democracy, development,

social justice, community cohesion,

solidarity and friendship among nations.

Expand the activities of international

organizations to create a culture of peace

based on the universal values   of human

rights, international understanding,

tolerance and non-violence.

It is quite obvious that educators need to

prepare themselves before teaching

minority human rights to people from

minority groups or in general, and, for this,

it is necessary to better understand how

non-formal training activities especially

prepared for minority human rights

trainings can help young adults. 

The educators must to adapt their teaching

methods and techniques according to the

specific group of participants they are

collaborating with, and for this, it is first

necessary that the educators understand

what are the learning needs of their target

group. After understanding the needs of the

participants they are interacting with, they

should adapt their non-formal teaching

strategies, giving a space for a healthy

discussion on minority human rights topics

and current issues, because the creation of

a common space for debate can

consequently lead to a better

understanding of the problems and good

results for the overall training. 

Another strategy that educators should

take into account is the implementation

of projects among specific groups in the

community, with the aim of sensitizing

them on current issue that minority

groups are currently dealing with.

Educators can not only share knowledge

and experiences with the participants,

but they can also help to sensitize them

to the issues, and encourage people to

uphold human rights of minority groups.

Raising awareness among people about

human rights related policies and laws is

a good opportunity that educators can

take, so they should think about how to

adapt them and make it suitable for their

non-formal learning activities. 

Educators can find not only different

definitions of human rights, but also

various information related to the subject

on different websites of institutions such

as UNESCO, Council of Europe,

International Covenant on Civil and

Political Rights, among many others, and

that make it possible to inform

participants about the laws and policies

that apply in this area of   human rights.

For example, article 26 of the Declaration

of the Union in the field of education

protects the right to education and non-

discrimination in terms of ethnicity,

religion and the promotion of freedom in

all its dimensions, since it assumes that

everyone has the right to express an

opinion and respect individual

differences. In Article 26, what is

fundamental in terms of minorities is the

second act in which explicit reference is

made to equality between countries and,

in particular, to respect for religious and

ethnic differences:
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Identify and discuss with participant real situations in which human rights are not being

respected

Involve participants in educational activities that promote equality and acceptance;

Involve participants in educational activities with minority groups that promote a

healthy discussion of existing differences;

Promote the discussion of thematic and relevant issues in order to hear different

opinions on the same subject;

Show the impact that disrespect for Human Rights can have on the life of a person from

minorities, through recent statistics;

It is possible that during training activities, the educators find themselves in a situation of

non-respect for human rights against someone and, in such cases, it is very important that

they are able to quickly identify when a person is in a situation of discrimination. The

educator can choose to communicate directly with the victim about the situation, or create a

debate on the topic, as mentioned above, in order to sensitize participants, or also take more

specific immediate action, reporting the case.

After concluding that theoretically the participants have already had access to useful

information, educators should think about how to teach young adults to respect Human

Rights in a more practical way. For example, during the teaching process, educators can

include methodologies such as:
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“Education must be geared towards the full development of the human
personality and the strengthening of respect for human rights and
fundamental freedoms. It must promote understanding, tolerance and
friendship among all nations, racial or religious groups, and it must
promote the activities of the United Nations for the maintenance of peace.”

The minority human rights training not only can help young adults to receive appropriate

information about the needs of minority groups, but also give opportunities to them to

realize that minorities should be given a support and conditions in which human rights

are respected. The inclusion of skills, attitudes, values   and actions in addition to factual

content requires a 'horizontal' rather than a 'hierarchical' educational structure.
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The democratic structure involves each person in the process, enabling them to think and

comment independently. It encourages critical analysis of real-life situations and directs

careful and appropriate actions to promote and protect human rights.

Methodologies applied in non-formal learning environments can be verified that have a

series of characteristics that make them suitable for people of all ages to learn about human

rights, both young adults belonging to minorities, or young adults not belonging to

minorities. Following:

Respect for the young adults' own experiences and acceptance of differences of opinion;

Personal enrichment, self-respect and respect for the person as an individual;

Encourage young adults to decide for themselves what they want to know and seek

information on their own;

Active participation of young adults in their own learning processes, minimizing passive

listening;

Support democratic, non-hierarchical and collaborative learning environments;

Promote reflection, analysis and critical thinking;

Inclusion of subjective and emotional responses as well as conceptual learning;

Encourage changes in attitude and behavior;

Emphasis on skill development and practical application of what has been learned;

Recognition of the importance of humor, fun and creative play in learning.

To conclude, the role of educators is crucial for the creation of human rights culture. A

human rights culture is not merely a culture where everyone knows their rights, because

knowledge does not necessarily equal respect. A human rights culture is when people have a

sense of individual self-respect and respect for other, valuing human dignity. People have

human right culture when they have knowledge about and respect for human rights and

fundamental freedoms. They demonstrate attitudes and behaviours that show respect for

the rights of others as well as practice gender equality in all spheres. A human rights culture

means to understand and appreciate cultural diversity, particularly towards different

national, ethnic, religious, linguistic and other minorities and communities.

Training Manual

 
III.Conclusion

The following chapter provides an explanation of the fundamentals of human rights and

addresses particular education issues, namely how training related to the Human Rights of

minorities can help young adults to understand the benefits of non-formal trainings in the

creation of human rights culture among all people in the society. Particular attention is paid

to the role of educators, because through minority human rights trainings they can support

minorities, bringing a greater knowledge on minority human rights issues to the general

public, as well as providing a platform for promoting dialogue and cooperation on minority

issues. With the support of other stakeholders, they can also identify and analyze best

practices, challenges, opportunities and initiatives for the further implementation of

strategies focused on minority inclusion and integration in the society. 
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Chapter 2 - Propositions for Minority Human Rights Training

I. Introduction
The understanding of minority issues, equality and their inclusion in the society play a vital

role in promoting social stability and peace. Although experts recognize that the exclusion,

discrimination and racism directed at minority groups may result in social unrest based on

inequality, there is still a lack of understanding on how to address properly such situations,

and avoid them. 

However, the experience of people and organizations who successfully influence human

rights of minorities is that they choose strategies that vary according to the specific issue

and objectives they have. Some of them include direct support to those who have been

victims of human rights violations, protection, or training to develop new skills, as well as

other organize long-term education to bring greater knowledge on human rights issues to a

wider public. Here is important to mention the role of adult educators, trainers and

facilitators in the promotion of human rights education, because thanks to their

commitment and support they can translate a culture of human rights to

everyone.Moreover, through the organization of minority human rights trainings they can

raise awareness on the issues that minorities face, contributing to social justice, solidarity

and respect for the others.  

In this chapter, educators can get some ideas on minority rights topics that might be

included when having an idea of preparing minority human rights training. In addition,

before going to the proposed ideas, let’s briefly define who are minorities, and why they

deserve attention. 

II.Who are minorities and why they deserve attention 
 

There is no internationally agreed definition as to which groups constitute minorities. It is

often stressed that the existence of a minority is a question of fact and that any definition

must include both objective factors (such as the existence of a shared ethnicity, language or

religion) and subjective factors (including that individuals must identify themselves as

members of a minority). However, adopted by consensus in 1992, the United Nations

Minorities Declaration in its article 1 refers to minorities as based on national or ethnic,

cultural, religious and linguistic identity, and provides that States should protect their

existence.

Apart of the minority groups identified previously, another minority groups membership

typically based on differences in observable characteristics or practices are also persons

with disabilities, persons belonging to certain political groups or persons with a particular

sexual orientation or identity (lesbian, gay, bisexual, transgender or intersexual persons).

While the United Nations Minorities Declaration is devoted to national, ethnic, religious and

linguistic minorities, it is also important to combat multiple discrimination and to address

situations where a person belonging to a national or ethnic, religious and linguistic minority

is also discriminated against on other grounds such as gender, disability or sexual

orientation. 
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The concept of multiple discrimination

recognises that discrimination can occur on

the basis of more than one perceived

characteristic. For example, individuals who

are discriminated on the grounds of their

ethnicity may also face discrimination on

the grounds of gender, sexual orientation,

age, and so on. Such discrimination can

often create cumulative disadvantage. 

When talking about

multiple discrimination we

need to consider that

people are multi-

dimensional and so cannot 

be classified according to,

or defined by, a single

characteristic. Each of us

has gender, sexuality, age, 

ethnicity, etc. and no single aspect of our

identity is necessarily more important that

all the others. Any one of an individual’s

attributes, or any combination of them,

may, therefore, form the basis of

discrimination. In addition, the experience

of multiple discrimination may often lead

minorities to marginalisation and exclusion. 

Consequently, minority human rights

trainings are crucial for the creation of

human rights culture, knowledge of, and

respect for, human rights among the

population. Such trainings not only raise

awareness on the multiple disadvantaged

situations often faced by the minorities, but

also can engage and support directly young

adults from minority backgrounds, ensuring

that they can enjoy all human rights and

fundamental freedoms in accordance with

the principles of non-discrimination and

equality before the law. Educators can

encourage the participation of different

minorities and majorities groups in training 

activities. supporting the promotion of

dialogue and cooperation on minority

issues. Through non-formal educational

approach and new working methods,

educators can offer young adults

minorities a way to empower themselves

and uphold their own rights. 

Following, there is no doubt that minority 

human rights training can have  

a positive impact on the empo-

werment  of young adult mi-

norities but only when  

educators are well 

prepared and program

are well planned and 

adapted to the minority spe- 

specific needs, they can be truly 

successful. 

III. Ideas for thematic workshops

As seen from the definitions above,

minority groups are very different as well

as minority issues are complex.

Therefore, the workshops that educators

can organize could embrace so many

topics since minorities in each country

have its own realities and challenges, and

could be discriminated in different ways

(multiple discrimination). 

Let’s keep in mind that educators can

involve also different target groups in

their trainings that consequently will

change also the structure of the

activities, and their main aim and

objectives. Some examples of minority

human rights trainings organized for

different target groups might be:
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Minority group from given country or different EU or non EU countries;

Mix of different minority groups coming from the same or different countries;

Mix of minority young adults and young adults not belonging to minority group;

Training of trainers where there is no any minority group involved in the training or

 again mix of them (minorities and non-minorities representatives);

In addition, trainings can be also organized for local community or other stakeholders with

the aim of sensitisation of given current minority issue (e.g. refugee crisis and newcomers)

as well as for well know community problem related to minority group (e.g. the exclusion of

Roma people). Although, there are different scenarios and target groups, the desired

impacts are almost always the same: empowerment of minority groups to uphold their own

rights and rights of other, integration of minorities in the societies, creation of human rights

culture and respect, understanding and appreciating the cultural diversity, particularly

towards different national, ethnics, religious, linguistic and other minorities and

communities, etc. 

Following, educators will be offered some ideas on topics to be used in minority human rights

trainings. The suggestions below aim to cover contemporary challenges and issues that

should be tackle for the improvement of minority situation in the societies, their integration

as well as for the encouragement of their fully participation in the social, economic and

political lives of our countries. Although the list is not exhaustive, its contains a diverse

thematic workshops that aims to raise discussion that respectively can lead to social

changes. 
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Teaching about HRE
 

Learning about human rights, knowledge about human rights, what they are, and how they

are safeguarded or protected;

Learning through human rights, recognising that the context and the way human rights

learning is organised and imparted has to be consistent with human rights values (e.g.

participation, freedom of thought and expression, etc.) and that in human rights education

the process of learning is as important as the content of the learning;

Learning for human rights, by developing skills, attitudes and values for the learners to

apply human rights values in their lives and to take action, alone or with others, for

promoting and defending human rights.

By definition, Human rights education (HRE) is the learning that builds up the required

knowledge, values, and proficiency of human rights of which the objective is to develop an

acceptable human rights culture. Human rights education encourages learning about

human rights and how to promote and protect the human rights of individuals, groups and

communities. It’s also includes learning about civil and political rights and social, economic

and cultural rights.

In general, human rights education involves three dimensions:
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Human rights education is crucial for building and advancing societies as well as for empowering
people to know, claim and defend their rights. Specifically, in minority human rights training, HRE
could be seen as essential tool for right awareness and empowerment of especially vulnerable to
human rights abuses young adult people. 

A minority human rights training should be structured in a way that participants should

develop skills, attitudes and knowledge on how to take action for promoting and defending

human rights of minorities, as well as encourage minorities themselves to preserve and

protect their identity. Only through recognition, dialogue, and participation, all the citizens

of a diverse society can form a greater understanding of one another's concerns, and HRE

definitely can be a prerequisite for the creation of such environment. 

Moreover, as stated in the Article 6 of the “Declaration on the Right and Responsibility of

Individuals, Groups, and Organs of Society to Promote and Protect Universally Recognized

Human Rights and Fundamental Freedoms”, everybody has the right to know about their

rights. Thus, by receiving a valuable information and education, young adults can identify

when their rights are being violated and stand up to defend them. People who’ve received

human rights education are more likely to stand up when they believe their rights, and the

rights of others, are being threatened. Also, by facilitating access for young adults’

minorities to information and counselling services, they can be empowered to take active

participation in democratic processes and structures, having a leading role in the change

process. 

Understand and appreciate cultural diversity 
Despite the recognition of cultural diversity as a natural phenomenon and the existence of

different declarations to ensure the protection of cultural diversity, much remains to be

done to protect the rights of minorities. Part of the problem lies in addressing minorities as

homogeneous entities rather than recognizing the internal diversities within them. Cultural

diversity is essential topic for minority human rights trainings. The diversity of our

population is an increasingly important characteristic of today´s Europe and in the current

context of economic downturn and demographic change, we cannot afford to waste the

potential of people with minority background or any other disadvantaged group. 

Although, in the work environment, cultural diversity is well appreciated because of the

many benefits its bring to the businesses, young adults Muslim, for example, can often feel

less integrated and accommodated in their workplace. A very well-known issue that is

currently under discussion in the EU Member States is the religious clothing and symbols in

employment, or more specifically, “Should hijab be banned at work”. As mention in the

beginning of this chapter, often minorities can fall into multiple discrimination, which is the

case of the religious clothing at work and gender. 
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For example, bans on the wearing of face-covering veils or Islamic headscarves only affect

Muslim women, as men do not wear these items of clothing, so this could constitute

discrimination on the grounds of both religion or belief and gender. Important to mention is

that young adults Muslim women can experience discrimination not only from the employer

but also from the customers and coworkers that may hold discriminatory preferences. Thus,

the cultural diversity is a topic that should be largely discuss between all people in the

society, independently of their position and role.

Raising awareness of cultural diversity can be the first step in recognizing the different

cultures and identities, in order to create a just and an inclusive environment for all. Human

beings need recognition from one another to live with dignity, especially in a society where

cultural diversity is a fact, rather that something one can choose to believe in or not. 

By including cultural diversity workshops in a minority human rights training, educators

can encourage mutual respect and understanding of the different groups that comprise our

society, and help the creation of a climate of tolerance. No one should be discriminated

against or granted exemptions just because of his or her differences, and everyone should be

entitled to participate equally in decision-making process, especially when they can

determinate whether or not a minority group could be granted exceptions. Therefore,

cultural diversity must be celebrated, rather than being stigmatized, because only when we

understand other´s perspectives and other's diversity, we become more aware also of our

own. Indeed, we not only become more aware, but we also gain a sense of pride for the

diversity of our own culture.

Breaking stereotypes and prejudices

Stereotypes are characteristics imposed upon groups of people because of their race,

nationality, and sexual orientation. These characteristics tend to be oversimplifications of

the groups involved, and as consequence can have a lasting negative impact on those who

experience them. The discrimination connected with stereotypes can also have negative

long-term effects on a person's mental health, including anxiety and rebellious behavior.

Stigmatised individuals experience anxiety which depletes their cognitive resources and

leads to underperformance, confirmation of the negative stereotype and reinforcement of

the fear.
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In many cases, prejudices are based on stereotypes. A prejudice is a judgement people make

about another person or other people without really knowing them. Prejudice can be based

on a number of factors including sex, race, age, sexual orientation, nationality,

socioeconomic status, and religion. Some of the most well known types of prejudice include:

racism, sexism, ageism, homophobia, nationalism, religious prejudice and xenophobia. 

The prejudices directed against some minority groups such as refugees and asylum seekers,

might make them especially vulnerable because of their tenuous place in the larger society.

According to a recent research “Prejudice and Feeling of Threat towards Syrian Refugees:

The Moderating Effects of Precarious Employment and Perceived Low Outgroup Morality

(September 2020), done by the Faculty of Psychology, University of Malaga, in situations of

crisis as the current COVID-19 pandemic, the perception of threat increases and minority

groups (for example, immigrants and refugees) can become scapegoats for tacking our

frustration and consequently prejudices. 

Therefore, there is an urgent need of involving people in activities dedicated to how to break

stereotypes and prejudices. Training people to become more empathic to member of other

groups is just one of the method that has shown a considerable success in increasing the

understanding of “the other” groups. When educators put people in “the same situation”,

they are able to think about how they would react and gain a greater understanding of the

other people´s actions and feelings. Moreover, through the organization of human rights

trainings where the participation of young adult refugees might be ensured, the results

would be bigger since the increased contact with members of the minority groups can bring a

greater understanding and benefit from the training results. Other activity to be included in

a training program might be also the organization of field visit to a local refugee camp that

make participants see from firsthand how people live there, or also a third option will be

inviting refugees to the activities, so they can share more about their personal stories,

experience and daily life challenges. Such activities can make people aware of the

inconsistencies in their own beliefs, as well as give them knowledge and skills to tackle

prejudices and discrimination towards minority groups. 
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Ageism as a Global Challenge
 

Ageism refers to the stereotypes (how we think), prejudice (how

we feel) and discrimination (how we act) towards others or

oneself based on age. Ageism is often a cause for individual acts

of age discrimination and also discrimination that is more

systemic in nature, such as in the design and implementation of

services, programs and facilities.  Although age discrimination

is often not taken as seriously as other forms of discrimination,

it can have the same economic, social and psychological impact

as any other form of discrimination. Certain groups of adult

persons may experience unique barriers because of their age

combined with their gender, disability, sexual orientation, race,

color, ethnicity, religion, culture and language. 
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Indeed, according to a report from the Equal Employment

Opportunity Commission (2018), there was an increase in

reports of age discrimination, with the number of complaints

filed by women, blacks, Asians and workers over the age of 65

that nearly doubled in some cases. Moreover, racial and

ethnic minority groups are likely to enter old age in poorer

health and at greater risk of vulnerability due to life-long

differential treatments. They face specific challenges in

accessing employment, housing, health and care services, etc.

Most of the older Roma population for instance has low levels

of education, which makes their social inclusion a harder

task. On top of cultural differences, widespread racial

discrimination and exclusion experienced by most of them

drive them into worsened situations as they reach older age.

When it comes to employment, older people typically face

difficulties in finding a job after being fired but the situation is

particularly difficult for older people of color and the Roma

population. While ethnic minorities face in general lower

working standards in employment (such as lower wages,

longer hours, unsafe working conditions and higher risk of

unemployment), they also tend to age in poorer health.

Consequently, ageism should be seen as a real problem, and

education activities and intergenerational interventions

should be provided to people. Educational activities can

enhance empathy, dispel misconceptions about different age

groups and reduce prejudice by providing accurate

information and counter-stereotypical examples.

Intergenerational interventions, which bring together people

of different generations, can help reduce intergroup prejudice

and stereotypes. To combat ageism, it is necessary to raise

public awareness about its existence and to dispel common

stereotypes and misperceptions about aging. Aging is a highly

individual experience and it is not possible to generalize about

the skills and abilities of an older person based on age, any

more than it is possible to make assumptions about someone

based on any other aspect of their identity. Human rights

principles require people to be treated as individuals and

assessed on their own merits, instead of on the basis of

assumptions, and to be given the same opportunities and

benefits as everyone else, regardless of age. It is important to

recognize that older persons make significant contributions

to our society and that we must not limit their potencial.

Training Manual

15



Training Manual
Act for minority Human Rights 

 

The power of people coming together to meet

some of the most fundamental needs for

minorities, as human beings such as safety,

care, belonging, sense of purpose, might be

really amazing. Communities can be such an

undeniable source of strength and

empowerment for minorities, because they

will not just stand up on their own, but they

will know that there are people behind and

supporting them. 

Therefore, by teaching the wider public to

appreciate minorities, educators can

encourage people to raise awareness in the

community organizing also cultural events,

aiming to expose people to different lifestyle.

Fairs, festivals, and other events can help

the community learn about other cultures,

lifestyles, and beliefs. An examples of such

events include international food festival,

international film screenings, pride parade,

lectures and speeches from civil rights

leaders, ceremonies and celebrations for

different religious traditions, documentary

screenings on important social issues,

fundraisers for non-profits supporting

diversity, equality, and inclusion initiatives,

etc. Moreover, they can encourage people to

advocate for minority rights, stimulating the

creation of fair and just society for all.

Advocacy can be done in a lot of different

ways and on different levels. There are small

advocacy activities, such as starting a

petition in the local community, but there

are also bigger advocacy campaigns,

sometimes even on an international level,

such as international calls from change.org

or organizations like Amnesty International.

However, the main motivation leading the

advocacy as a process is to change the

system and conditions that cause human

rights abuses, seeking the promotion

 and protection of civil and political rights,

as well as the promotion, protection and

realization of economic, social and

cultural rights. Therefore, as part of the

societies, we are all responsible for the

creation of tolerance and appropriate

conditions enabling minorities to express

and preserve their identity. The basic

elements required for the realization of

this goal is through the promotion of

knowledge of minorities’ culture, history,

language and religion in an intercultural

perspective. In other words, the protection

of minority rights can promote an

inclusive, peaceful and cohesive society,

with respect for diversity.

IV.Conclusion

The following chapter provides educators

some insights into the specific and

complex situations minority groups can

found themselves, because of

discrimination based on multiple factors.

The proposed thematic workshops are just

few examples on topics that might be

included in a minority human rights

training. However, before selecting the

given topic, educators must ensure that

they have the rights skills, knowledge and

competences to run such an activity,

because the knowledgeable and engaging

training team is a key element in the

success of any human rights training.

Moreover, when organizing a training

course for a particular audience is

important to include one of its

representatives in the training team, not

only in the delivery but also in the design

phase. 
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I. Introduction
Creating an inclusive community is a primary goal in the process of European integration

from its start. Moreover, the latest health crisis placed new weight on this objective, and we

all have the responsibilities to contribute for the social inclusion of the most vulnerable

people in our societies. 

The following chapter aims to introduce educators to different initiatives, local, national

and international ones, which aims to raise awareness on discrimination against minority

groups. Moreover, several approaches and good practices are presented in the chapter, with

the idea to encourage readers to implement them when preparing minority human rights

trainings. The collected activities are from diverse range and focus on different minority

groups. However, educators can easily adapt them in order to meet the needs of their target

group(s). 

II. Collection of approaches and good practices

Early marriage – Culture or abuse?

The project “Early Marriage – Culture or Abuse?” focused on exploring the sociological

aspect of the Roma view on early marriage, early detecting the problems in the Roma

community as well as educating teachers, Roma representatives, experts in the field of

social work, counselling and health care, NGO’s and the police on how to act as a mediator

at the occurrence of early / forced mariage. The project activities were implemented in the

period from 2014-2016, in Italy, Bulgaria and Slovenia. 

The main target group of the project were members of the Roma community, mainly

parents, while the main beneficiaries of these activities were 

their children, particular girls of 12-14 years. The

target group were also public services on local

level (schools, social services, health community

centres, police and others) and NGO’s and Roma

activists.

An interesting method used during this project

was the “door to door” method of field work

where trained Roma mediators carried out visits

in Roma settlements, organizing thematic

discussions in the community about sexual

education and family planning, reproductive

health, encouragement to learn and acquire

skills for constructive solving of conflict

situations; awareness of cultural diversity and

modernization of Roma culture.
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An important role of the Roma mediators was to encourage the Roma population to actively

participate in wider social events in order to improve the quality of their social and

economic position in the local community. 

As final result, the project activities established connections, working groups, and methods

that aims to keep the contact between the Roma and non-Roma population also after the

end of the project. 

One World – International Human Rights Documentary Film Festival
 

One World International Human Rights Documentary Film Festival is the largest human

rights film festival in the world. It is a major cultural event in the Czech Republic that

attracts more than 120,000 viewers annually and takes place in over 30 towns in the Czech

Republic. One World presents more than 110 documentary films from around the globe,

focusing on social, political, environmental, media and human rights issues.

https://www.nevejan.nl/one-world-festival-prague-selected-film-are-you-there-march-2020/
 

One of the categories of the Film Festival is called Old Age Rises which contains seven

documentaries presenting the diverse spectrum of possibilities of what later life can be like.

The senior citizens are a social group from which society continues to somewhat avert its

eyes and often think about in the terms of stereotypes. However, through the different

projections, the festival aims to provide knowledge to the public that retirement does not

mean a lonely life but there are many various ways in how to fully enjoy it, therefore this

people doesn’t have to be excluded from the society, and neither stereotyped. 

 
One of the story presented is of a 90-year-old women in Kenya,

who decides to start going to school to get an education. After

discovering to her horror that her great-grandchildren want to

drop out of school, she decides to lead by example and starts

attending school with them. Her presence in the classroom is

welcomed by all, as is her rich life experience. After a few

years, however, her eyesight begins to deteriorate and Gogo

must face critical tests. The fairy-tale film tells the story of a

woman living her life with the belief that education is a

person's greatest asset, a woman who has become the

personification of the motto that it is never too late.
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In 2020, the category Panorama which comprise the greatest hits of the past season, once

again offers a notable Hungarian HBO production showing how Hungarian majority society

is intolerant of a lesbian couple raising a young daughter. The movie “Her Mothers” aims to

show that the decision to start a family is not an easy, especially in Orban’s Hungary, where

the rights of sexual minorities are systematically oppressed. Although they have the

support of their families and friends, they meet nothing but obstacles from the authorities.

The movie follows the two women through their long and ultimately successful adoption

process to bring home their young daughter. However, the rise of right wing propaganda in

Hungary begin to overflow into their family, their lives hit a boiling point and they must face

the difficult decision of whether to leave their country behind. In addition, in 2021, the film

Her Mothers has won the Best Documentary and Best Editing awards at the Moscow

International Documentary Film Festival DOKer. 

These documentary films are very important, especially in the present, in order to better

understand ourselves and the challenges of our society. The equality, tolerance and

dignified coexistence of all people, regardless of their sexual orientation, are unfortunately

not yet matter of course everywhere, so such movies show us the reality as it is. In addition,

through the program Get Your Audience! people in the Czech Republic have an opportunity

to get documentaries free of charge and screen them to their own audiences. What a good

idea, 

“I have a disability and I have rights”
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isn't it?

To mark International Day of Persons with Disabilities (3 December) and the 10th

anniversary of the UNCRPD in 2016, the Interfederal Centre for Equal Opportunities of

Belgium (UNIA) launched a campaign by, and for, persons with disabilities entitled “I have a

disability and I have rights”.  

https://www.unia.be/en/articles/i-have-a-disability-and-i-have-rights
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have a voice in the development of policy and legislation; 

have access to buildings, schools, housing and their place

of work and to be able to use public transport; 

make decisions and have control over their own finances

and property; 

have protection against all forms of physical and

psychological violence and abuse, and to be treated with

respect; 

live where and with whom they wish and to receive the

necessary support to make this possible; 

inclusive education, so that students do not have to

attend separate schools; reasonable accommodation

within the general education system, both collectively

and individually; 

work on the regular labor market and on an equal basis

with others.

According to previous launched survey by UNIA, many

persons with disabilities did not know their rights

sufficiently. Through a campaign video, posters and an

awareness raising action, UNIA wanted to change that. The

intention was therefore to empower persons with disabilities

to know and speak up about their rights, to take action and

contact UNIA when one of their rights is being violated. 

The campaign started with what was called a “shoe

statement”, placing shoes on different places across Belgium

to stand against the invisibility of persons with disabilities.

The campaign also targeted persons with disabilities who are

more difficult to reach; hence the materials were also spread

to the users’ councils in service provider organizations. In

this regard, it was crucial that the campaign was designed in

close co-operation by, and with, persons with disabilities who

have made their own film to underline their rights. 

The rights UNIA wants persons with disabilities to be aware

of and to invoke, if needed, are the following:"the right to:

The best way to raise awareness and avoid discrimination is

for persons with disabilities to be fully included as part of

mainstream society, by living in the community, following

class in mainstream schools and being employed in

mainstream jobs. Such campaigns and initiatives could be

seen as good practice helping educate society to recognize

persons with disabilities as full members and partners. 
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I Get You
 

Jesuit Refugee Service Europe

(JRS Europe) and its partners

created the research project and

awareness raising campaign “I Get

You” to learn more about the work

of local communities in 9 countries

of Europe and to share the results

of the observations and research.

The project took place in Belgium,

Croatia, France, Germany, Italy,

Malta, Portugal, Romania and

Spain. 

https://jrseurope.org/en/project/i-get-you/
 

I Get You has seen that Community Building

Initiatives (CBI) promote the social inclusion of

forced migrants thereby countering racism and

xenophobia in society. In total, 351 initiatives were

mapped across Europe for two years. In some cases,

volunteers expressed that working in a CBI was the

first time that they had dealt with people whose

cultural background was different from his or her

own. These challenges have led to growth and

understanding rather than being barriers for people.

Seeing interculturalism as a crosscutting value that

underlines their work, some CBIs organize more

specific cultural events. Some of these events were

focused around food, visiting mosques, attending

religious festivals and having Christmas parties.

In Lisbon, intercultural exchange happens through

the Renovar a Mouraria Association where forced

migrants act as tour guides in the city centre for

people interested in local culture and history. In this

way, the migrants have learned more about

Portuguese customs and traditions from local tour

guides and are now sharing this knowledge with

visitors to the city. 
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In Italy, a particular case was also made for the way that CBIs provide a space for interfaith

dialogue. They found that there is a deep interest and mutual friendship that develops when

people share their knowledge of their religion with each other. This is because people work

together around the boundaries of their religion and share customs and practices together.

People gained respect for each other when exchanging about their religious practices, when

previously such practices may have evoked suspicion.

In Germany, The Competence Centre for Integration (Kompetenz-Zentrum für Integration)

started as a grassroots organisation of volunteers in 2015 and today employs a few paid staff

members and refugees. It is situated in Plauen, a town in a region of East Germany where

strong racist and right-wing tendencies are widespread among the local population. With the

moto: “Integration not isolation,” this CBI offers a variety of services and focuses on

encounter and interaction with the local population. It also has a strong collaboration with

other local institutions and together offers various kinds of events such as urban gardening

and mixed football teams. The inclusive approach of the initiative is unique because it

creates spaces for integration and encounter among different groups of marginalized and

vulnerable people in Plauen, such as people with disabilities, unemployed and

underprivileged locals. The CBI envisions promoting an inclusive community for all rather

than competition among locals and refugees. They also use networking activities to counter

and prevent racism and break down stereotypes. Other best practice CBIs in Germany

include: Frans Wandern, Begegnungschor e.V., Projekt Ankommen , Café International.

Another inspiring example was Arte Migrante Palermo, part of a national network which

aims to promote social inclusion through art. The activities of the network were

implemented in 14 Italian towns as well as in Germany and Spain. The concept is very simple:

a social night is organized once every two weeks, open to anyone- migrants and locals, of

any age and background. The social night is structured in four phases: introduction of the

participants, free sharing of art performances such as of dance, singing and poetry, dinner

and finally the ‘goodnight’ phase were all participants stand in a circle holding hands and

each one says ‘goodnight’ in his or her own language.  
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In Palermo the initiative was very successful,

with about 100 participants gathering for each

meeting in Santa Chiara, a parish in the

historical neighbourhood of Ballarò. Although

they didn´t organize awareness raising

activities, regular and open participation was

encouraged and believed to be the best

message against stereotypes and xenophobia. 

In addition, two strengths of Arte Migrante

are the low cost of activities and that the 

 coordination group is flexible to promote long or short term participation. Because a core

value of Arte Migrante is equality between all participants, they do not used distinctions such

as staff, volunteer and beneficiary for those who participate. The success of this CBI has

depended on the gathering of people in a central, lively location and the recurrence of the

meetings once every other week.

https://www.artemigrante.eu/serate
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In the link below, readers can see the official final report of “I Get

You” which contains in-depth research and campaigning with 315

community-building initiatives in nine EU countries. It analyses

how grassroots initiatives that bring migrants and locals together

for activities such as sports, cooking, language learning etc. break

down stereotypes and create mutual trust through encounter. The

document might serve as a great inspiration tool for educators who

are striving to promote the rights of minority groups, and are

looking for initiatives to implement on local, national or

international level. In addition, I Get You saw that small-scale

initiatives that keep the involvement of people at the centre of

activities work best.

Link:https://jrseurope.org/en/resource/i-get-you-european-report/

 

The Human Library
 

The Human Library or

“Menneskebiblioteket” as it is called in

Danish, was created in Copenhagen in

the spring of 2000 by Ronni Abergel and

his brother Dany and colleagues Asma

Mouna and Christoffer Erichsen. 

http://nlwebdesign.dk/about/
 

The original event was open

eight hours a day for four days

straight and featured over fifty

different titles. The broad

selection of books provided

readers with ample choice to

challenge their stereotypes and

so more than a thousand

readers took advantage leaving

books, librarians, organizers

and readers stunned at the

reception and impact of the

Human Library.

The Living Library is an equalities tool

that seeks to challenge prejudice and

discrimination. It works just like a

normal library: visitors can browse the

catalogue for the available titles, 

choose the Book they want to read, and

borrow it for a limited period of time. 

After reading, they return the Book to the

library and , if they want, they can borrow

another. 

The only difference is that in

the Living Library, Books are

people, and reading consists

of a conversation.

The Living Library attempts

to challenge prejudice by

facilitating a conversation

between two people: Books

and Readers. Books are

volunteers who have either

been subjected to

discrimination themselves or 

represent groups or individuals within society

that are at risk of suffering from stereotype,

stigma, prejudice or discrimination. Living

Books often have personal experiences of

discrimination or social exclusion that they

are willing to share with Readers. 
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Most importantly, Books give Readers permission to enter into dialogue with them, in the

hope that their perspectives and experiences will challenge commonly held perceptions and

stereotypes and therefore affect the attitudes and behaviours of wider society.

The Living Library also became part of the Council of Europe’s programme in 2003 and the

driving force behind its inclusion was the realization that human rights cannot be defended

and promoted by legal texts alone. As it has spread around the world, the Living Library

concept has continued to respond to localised contexts while maintaining the original aim:

to challenge stereotypes, stigma, prejudice and discrimination. Thanks to its simplicity and

its flexibility, the concept continues to spread and at the time of writing has been

successfully implemented in over 60 countries worldwide. 

Shoulder to Shoulder – Interfaith action against xenophobia and hate speech
 

Shoulder-to-Shoulder is an inter-faith collaboration model for generating grass-roots, local

level collaboration between communities of various faiths on local issues. Religious

communities and religious premises can become the targets of hate speech and hate crime.

Therefore, Finn Church Aid (FCA).working with religious communities, develops actions

within which communities can support each other when threatened or faced with a concrete

danger. 

In 2016, the FCA/NETW facilitated connections between approximately 20 local

congregations and Islamic communities, and organized training on inter-faith collaboration

at 10 events, together with local congregations. The impact has been increased contacts and

collaboration between different faith groups. They have carried out initiatives of their own

accord at local level. The Shoulder-to-Shoulder model can be utilized in any multi-faith

environment. The practice was initiated in the United States by the Shoulder-to-Shoulder

Campaign. In 2015, after a study trip organized by the Finn Church Aid and Network to the

US for Finnish policy-makers, different authorities, NGOs, and law enforcement and

religious leaders from different faiths, Finish delegation members got inspired after visiting

the initiative. Therefore, they took the idea and since 2016, Shoulder-to-Shoulder has been

part of the Finish National Action Plan for Preventing Violent Extremism and

radicalization. 

III. Conclusion

For the protection of minority rights, the collaboration with various partners from different

levels is crucial. Educators should always search and promote information among all

relevant stakeholders, including identification, collection and dissemination of good

practices as well as information about available materials and programs on human rights

education and training.  Only when educators have a knowledge about different methods,

approaches as well as have the rights skills to implement and lead them, they can ensure

that their human rights education can have a positive impact on minorities, who are directly

or indirectly involved in their activities. 

24



Chapter 4 - Challenges in Minority Human Rights Training

Human rights education has gained increasing support as a

tool for promoting social responsibility and global respect for

international human rights standards, but yet many

educators still struggle with how to most effectively include

human rights in their educational programs. Moreover, when

it comes to non-formal educational programs the issue gets

more complex because there is still lack of appropriate

materials that can support educators in how to reach and

involve minorities in the change process. Indeed, the problem

comes from the fact that minorities are social realities which

are dynamic rather that static, and which change

continuously under the influence of varying circumstances.

Additionally, every State has its own minority groups which

experience specific challenges within the realization of their

basic human rights, since minorities itself are not

homogenous communities. Several groups may be

marginalized within their minority communities including

women, person with disabilities, sexual minorities, and so on.

These groups experience multiple forms of exclusion and

discrimination that may make them particularly vulnerable

to violations and denials of their rights in both public and

private life. 

Therefore, the role of educators in minority human rights

training is very complex, because they not only need to

transmit to learners the necessity of human rights

education, but they also need to engage all of us in a dialogue

about how human rights laws and principles can be

translated into our own social, economic, cultural and

political reality, using participatory learning methods that

aim to sharpen critical analysis.Their role as educators is

critical for the development of right-based, concrete

solutions to the challenges that minorities face on the

ground, as well as they should encourage everyone to

participate in the collective realization of human rights. 

The following chapter aims to introduce readers to the

challenges that educators may face when delivering minority

human rights trainings as well as the possible solutions that

they can take in order to improve the benefits of minority

human rights trainings not only for the direct beneficiaries,

but also for the entire community. 
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      I. Introduction
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bear in mind that what empowers a “white middle class women” will not necessary empower

young adult Roma or Muslim women. Culture, tradition, needs and wants differ across the

spectrum and an awareness and understanding of this, both by educators and minorities

women themselves, will be critical to the success of any empowerment process. Indeed,

Muslim women are one of the most disadvantaged groups in Europe, having the highest

unemployment rates and facing discrimination on multiple levels because of their gender,

ethnicity, religion and the way they dress. Specifically, according to recent research

released in Spain (June,2021), 
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II .Key challenges in minority human rights trainings

Gender and ethnicity

While race is one reason for inequality and gender is another,

they are not mutually exclusive forms of discrimination.

Indeed, too often they intersect, giving rise to compounded or

double discrimination. When a woman's race is factored in to

her experience, the double burden of gender and racial

discrimination and related intolerance becomes evident.

Areas of particular concern include the disadvantages faced

by minority women in the labour market, trafficking in

women, and race-based violence against women. 

When working with ethnic minority women, educators should 

“The Muslim women who wear the hijab are one of
the social groups that most frequently suffer

prejudice and discrimination due to the use of a
visible religious symbol.” 

Moreover, with the rise of Islamophobia in

Europe and its various implications for

Muslim women, there is an urgent need to

address the issue, since Islamophobia for

Muslim women in Europe is a complex mix of

direct acts of violence, discrimination, social

exclusion, media prejudice, structural sexism,

and for those from an ethnic minority

background, racism.

Although could be challenging, educators

need to find the right way for empowering

ethnic minority women, because this  could

enable them to better influence the

course of their lives and the decisions

which affect them. Empowering means

ensuring that individuals have the

capacity and opportunity to equip

themselves with the skills and

knowledge necessary to make informed

life choices. However, important to

highlight is that despite its common

usage no single definition for

empowerment has been widely agreed or

accepted, because the empowerment 
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has different meaning to different people and cultures. For example, according to Julian

Rappaport and Marc Zimmerman´s  research, “the starting point of process of change is

within the individual (in relation with the group) and not with those who define problems,

analyse them and propose solutions. The people themselves propose solutions and develop

their own process. Empowerment is not a “ready-to use” method – it’s a particular

perspective on society dealing with its problems. It starts from the strengths of people and

not from their deficits.” By empowering Muslim women, they can become active agents in

developing their own communities, arresting the negative cycle of their marginalization and

promoting the social, economic and political participation. 

However, in exploring the potential for Muslim women’s empowerment, there are many

factors that need to be considered. Empowerment is a complex construct involving values,

cultural and other societal factors in which women are educated and work. It also consists of

the many individual and social levels in which it forms: self, identity, personality, character,

role and interaction styles, and community and social expectations as well as social

institutions and regional and international dynamics and forces. 

Following, educators have the challenge to understand the specific target group needs in

order to identify the specific support and methods that should be used. They should know

how to address the knowledge gap among the Muslim women about their rights under the

national and international laws and support them in accessing their rights. Moreover,

educators should foster understanding among all sections of the Muslim community,

including man and boys, about women´s rights. Engaging women and men together can

promote collective prosperity that enhance both individual and community well-being, and

advocate for the full participation of women in all fields and decision-making. 

For the organization of successful minority human rights trainings, it´s also needed a

participatory approach in which a wide range of key holders, at the national and local levels

are engaged in the developing the program rationale, ensuring a better approach, suitable

materials, delivery and support structures. When it comes to smaller local projects, adult

workers and educators can look for the support of the Municipality offices, Muslim active

organizations or inspiring Muslim leaders that can be involved in some part of their training

sessions, serving as good example that can inspire more Muslim women to uphold their

rights. 
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Important to mention is that one of the barriers which educators need to overcome when

working with minority women is the fact that very often they do not belong to the same

minority group. Thus, this difference may create diffidence in the relationship between the

educators and the target group, and therefore it could be necessary to involve cultural

mediators between educators and minority group. Let´s not forget that a successful training

program depend only on participant´s needs being taken into account. Following, the

educators must to know how to identify the needs, hopes and aspirations of their

participants, and if they cannot do it by themselves, its highly recommend to involve the

cultural mediator in this process. Through the right needs assessment, educators can

identify individual and community needs, concerns and issues, empower grass-roots action

around this needs as well as determine if need´s have changed within the training. 

Although the examples above were mostly given for Muslim women, it’s important to

highlight that ethnic minority women have diverse and complex issues, so when preparing

and implementing inclusion activities, particular attention should be given to the analysis

of the profile and special needs of the target group and corresponding tailor-made and

supportive approach.

Diverse Group 
 Educators have a key role in making inclusion a reality,

particularly in terms of organizing and delivering

trainings to participants with minority backgrounds.

Developing their own approach towards inclusion and

diversity as well as offering different forms of support,

such as training sessions, peer learning experiences and

job shadowing activities, they can promote understanding

and acceptance between different groups. When do it well,

diversity in any training can facilitate positive intergroup

interaction, reduce prejudice and discrimination, and

generally teach individuals who are different from other

how to share and learn from each other together. 

 

However, sometimes could be

challenging for educators to work

with so diverse groups, especially

if the training combines minorities

from different background and

countries. As said in the

beginning, each State has its own

minority groups which experience

specific challenges within the

realization of their basic human

rights, since minorities itself are

not homogenous communities. 
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According to the study “Mapping of the situation of Roma in cities in Europe.,there is

no homogenous Roma population, but rather multiple that distinct Roma communities.

One way to distinguish Roma profiles is by their origin, which gives them a different

set of rights. The cities reported three different Roma profiles by origin: 1)

Autochthonous Roma who are a national ethnic minority – also known as ‘domestic

Roma’, they are historic communities with the same rights as the majority population;

2) Roma who migrated from former Yugoslavia in the 1990s – non-EU citizens who, in

the meantime, became long-term residents; 3) Roma who recently immigrated coming

from the new EU member states – ‘recently arrived’ Roma with EU citizenship rights,

also known as ‘EU-mobile citizen Roma’.

Following, each Roma population has different needs and different sets of rights

depending on their origin. As a result, they experience different obstacles and types of

discrimination and this requires differentiated approach by educators when working

with Roma population. For example, the domestic Roma tend to have a better situation

compared to that of the recently arrived Roma. This is understandable given that

Roma from the national ethnic minority are accustomed to the given society, the

labour market and the services available to them. Consequently, working with Roma

community could be challenging for educators since all Roma people are different and

their needs are not the same. However, important to highlight is that in the case of

Roma people, providing just training it´s not enough for achieving sustainable and

long-term results. It should be adopted an integrated approach to Roma inclusion and

its implementation should be done via multiagency coordination - a joined-up

approach to services through cross departmental collaboration (employment services,

schools, doctors, social workers). Improving the lives of Roma means improving

conditions in the areas where they live and addressing their individual needs.

Moreover, if Roma are engaged in the design, implementation and evaluation of

initiatives, their results will be more effective. If educators and social workers also

help training people from Roma communities as mediators or community workers,

they can contribute to other Roma gaining trust in the public services.A key element

of the empowerment and engagement of Roma is the combination of well-planned

approaches where educators are key factors because they can facilitate the dialogue

and cooperation between local community and Roma people as well as contribute to

the creation of more tools to deal with the existing challenging related to the inclusion

of Roma in the society. 

The definition of diverse group its very wide, and consequently, there are so many

different situations where educators can find themselves. However, the most

important for them is that they find the way to promote understanding and equal

participation to each member in the training activities, creating a positive space for

sharing and learning from each other. Educators should be ready to deal with new

situation and unexpected ones, having in mind practical methods, tools and practice

they can adopt and adapt to their training context and so make it easier to promote

and protect human rights of minorities. 
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The following point could be

interconnected with the previous one.

Diverse group and participants can enrich

the benefits and final results of minority

training, but from the other hand, diversity

itself can create conflicts. 

Following, educators should be ready to

help the group to have a constructive,

respectful and authentic dialogue on the

different topics, especially the ones of

mutual interest. Educators are multi-

partial and neutral process leaders who don´t participate in the content of the conversation

but do their best to ensure all participants feel free to express themselves and are heard by

others, respecting certain agreed-upon ground rules and following the indications of

program curriculum as well as the group´s needs and interests. 

In conflict situations, educators need to elicit self-group awareness and understanding, by

providing a safe and effective learning environment where participants understand how to

hold an effective cross-cultural dialogue contributing to their learning process. Educators

itself have to become more self-aware of their triggers and biases, discuss assumptions and

beliefs, and practice neutrality. They need to always bring forth critical thinking in a

discussion, and to know how to address challenging group dynamics. 
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Conflict resolution and facilitation

 

Raise awareness and impact

Generally, minority human
rights trainings aim to

transfer knowledge and
develop skills and

attitudes that encourage
behaviour that promote

and protect human rights
of minorities. 

Fundamental to the effective practice of human rights education is a participative

approach. This approach encourages social analysis aimed at the empowerment of learners

to develop concrete actions for social change that are in accordance with human rights

values and standards. 
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It is founded on principles of mutual respect and reciprocal learning and seeks out and

includes the voice of the learners in the learning process. A participatory approach enables

learners to address human rights issues from the perspective of their lived experiences.

However, meaningful contribution to sustainable change in the well-being of people and

communities through human rights education is a complex and long-term undertaking,

influenced by an array of different factors. Thus, measuring minority human rights

trainings impact and contribution to social change is therefore equally complex and

challenging.

The outcomes of the minority human rights trainings and activities can be measured

through their immediate, intermediate and ultimate outcomes. Immediate outcomes could

be the changes in capacity and ability of the direct and indirect target group, their skills,

attitudes, awareness, motivation and access. From the other hand, when evaluating

intermediate outcomes, educators need to see if there have been change in behaviour,

practice or performance that relate to changes in access, social action, solidarity,

networking, collaboration, participation, mobilization, and so on. The ultimate outcome it’s

related to the changes in state, condition or well-being that lead to respect for minority

human rights and fundamental freedoms, respect for diversity, gender equality,

participation, social justice and empowerment.

Measuring results of trainings or social actions is very challenging, so educators need to

develop good indicators that can effectively capture the evidence if progress toward key

changes, or results that have been set out to achieve in the training program or project. Only

when educators indicate what exactly should be observe, in terms of quality, quantity and

timeliness, they can measure actual results against planned or expected results. Although

could be challenging, minority human rights educators have to be always able to

demonstrate the results of their human rights education activities and programs in terms of

their contribution to the improvement of the human rights situation in particular contexts.

More about these indicators and evaluation will be explained in the next chapters of this

training manual. 

Minority human rights trainings are not always targeting minorities itself, but they can be

focused, for example, to people from the local communities with the idea to raise awareness

on minority issues and to develop people’s empathy. As it well known, a place where the

human rights of all inhabitants are upheld and no one is left behind is a place where each

individual can fulfil his or her potential and minorities can be transformed into a powerful

source of shared prosperity. Minority human rights training can teach people from the local

community on how to defend the human rights of minorities, preventing violations against

them. Moreover, such training can be great instrument for challenging misconceptions,

prejudices and discriminatory attitudes and behaviours towards minority groups as well as

for the creation of great advocacy campaigns promoting minority rights. 

However, involving local community in minority human rights trainings sometimes could be

very challenging for educators, since the expected outcomes of such activities are difficult

to measure and training alone cannot guarantee that human rights will be effectively

protected. 
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The impact of education in general is difficult

to evaluate, and especially in the field of

human rights because of its intangible

character. Indeed, as the ultimate goal of

human rights education is greater respect for

human rights leading to social change, it is a

complex undertaking. It is challenging to

measure whether the goal was achieved

without taking into account the social,

political and economic factors. 
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When working with the local community on minority issues, educators should notice the

reaction of their learners – what participants through and felt about their learning. At these

level educators measure the participants’ feelings and personal reactions about their

learning experience, attitudes towards the content and the process; immediate perceptions

about the usefulness; perceptions about what they actually learned; feelings about whether

they have changed their ideas or perceptions; satisfaction with the tutor and training

materials; satisfaction with the logistical aspects of the learning materials. One more thing

to consider is the behaviour - what participants are willing to do with their learning after the

training. Also the impact - the effects on the society resulting from the actions of the

participants. At this point, educators measure the effect on the organization or broader

community resulting from the learners’ involvement in the training program. This is also

known as impact analysis and follow-up and focuses on measuring longer-term results. The

evaluation of impact-level learning is similar to program evaluation. For both, the goal is to

look at the entire learning process from beginning to end. It is easier at the level of

individual learners but much more challenging across a broader community. External

factors in the society and global human rights context can greatly affect the capability of

organizations and communities, both in positive and in negative ways, to carry out their

human rights and training/education work. This makes it more difficult to establish the

links between the actions of organizations and changes occurring in the broader community

or society. 

 III. Conclusion

Although could be very challenging and complex, minority human rights training can

support the integration and inclusion of minorities in the communities, preventing hostilities

that are rooted in social, ethnic, religious or any other ground. The most important is that

educators should bear in mind that minorities itself are different realities and that its

extremely important to recognize the multiple discrimination they may face as well as their

specific needs. Only when educators are enough prepared they can be ready to deal with new

situation and unexpected ones, having in mind practical methods, tools and practice they

can adopt and adapt to their training context and so make it easier to promote and protect

human rights of minorities. 
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Chapter 5 - Designing and Delivering Minority Human Rights
Training

Training Manual

 I. Introduction

The design and deliver of Minority human rights training is based on the organized efforts

which educators put in order to transfer the knowledge and develop skills and attitudes that

encourage behavior to promote and protect human rights of minorities. The training itself

should never be improvised and it should follow a training cycle – planning, designing,

delivering and evaluation of the training program. 

In the following chapter, educators have the opportunity to learn how to design and deliver

an effective minority human rights training and what are the main steps to follow. 

II. Planning a training

There are many possible interventions to address a particular human rights problem in a

particular country or community, or among a particular minority group. One of this

intervention include the organization of minority human rights training. The organization

of a training is a continuous process, composed of distinct phases that can be linear, step by

step progressive, or iterative. Following, let´s see some of them. 

 
Evaluating the general context

The training should be considered as a part of broader

solutions to address minority issues and the challenges

they may face. Before deciding to organize a minority

human rights training, educators need to analyze the

context such training will take place and are there any

other initiatives that are currently running in the

community or are targeting the same group of people.

Educators need to analyze if other human rights related

actions are taking or could take place at the same time,

so they can clarify if their particular training activity

fits in the broader training strategy, and if the

effectiveness of their training program and its impact

will be enough satisfactory as expected. Human rights-

related actions could be advocacy and awareness,

research, monitoring, institutional and legal reform,

etc., actions that favor the promotion and protection of

human rights that could lead to desired socio-political

impact and change. Once, educators know that the

training can be a useful intervention in their particular

context, they can start with the training needs

assessment. 
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Training needs assessment

The first step in any training program should be a needs assessment. A needs assessment is

a systematic exploration of the gaps between the current situation and the desired or

necessary situation in relation to the issue in question. The analysis of the current situation

includes determining the present state of skills, knowledge, and abilities of the current

and/or future target audience. This analysis also examines specific organizational goals,

climate, and internal and external constraints. The analysis of the desired or necessary

situation focuses on the necessary standards for change, as well as the skills, knowledge,

and abilities needed to accomplish these successfully. It is important to identify the desired

or necessary conditions for organizational and personal change, and not just observe the

current practices. A distinction must be made between the actual needs and the perceived

needs, or wants.

While the assessment of training needs is often

understood as an exercise for analysing the learning

needs of a particular group of individuals, usually through

a tool such as a survey, it is in fact a much broader process

that encompasses not only the individual learners but also

their context. It helps build a picture of the particular

human rights context and identify the profile of the

potential learners. This information will guide educators

for the design of the training, as will help them to

determinate the training needs and desired results, and to

formulate the overall learning objectives of the activities

accordingly. Moreover, the right needs assessment can

help educators select the content, methods, techniques

and time frame which are most appropriate for the group,

so they can meet the real needs of the learners and

achieve the expect impact. 

As mentioned also in the previous chapter, minority groups

are diverse and they experience specific challenges within

the realization of their basic human rights, since minorities

itself are not homogenous communities. Moreover,

sometimes they can also experience multiple forms of

exclusion and discrimination, so it’s essential for educators

to understand their specific learning needs. A learner

profile will inform decisions about the level of the training,

how it should be organized, the length of the course and its

sequence, materials and methods. 
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Through the need assessment, educators can gather information such as age, gander,

culture, language(s), disabilities if any, education, previous human rights knowledge, skills,

attitudes and experiences, motivation to participate, etc. Such information can be gathered

through survey questionnaire, application form or direct conversation with the participant

or the organization that is sending the learners. Moreover, important for educators is to

evaluate some learners’ characteristics such as minority group status, language ability,

etc., as well as include gender analysis that can provide insight into how gender affects the

context of the learners, so it could be easier to design appropriate actions and ensure that

the learning activity benefits women and men equally. 

However, carrying out a proper training needs assessment is not always an easy task since

educators may face some challenges such as limited time and resources, inadequate

planning, complex environment, and lack of connection with the learners. If training needs

are not assessed, the actual expectations of the learners may not match the expectations

assumed by the educators as well as the training could have limited impact to the learners if

the content is not addressing the actual learners needs. Thus, needs assessment is crucial to

adapting of training, especially if either the educator or the training program comes from a

different culture or country. The educators need always to adapt the training program to the

local situation and given minority human rights context. 

Training risk assessment
 

No matter how prepared educators are because thing can still go wrong, so they

should be prepared to except the unexpected.Working with minority groups, means

working with people who are vulnerable, so an awareness and understanding of their

specific needs is critical to the effectiveness of the training program involving them. 

Risk assessment is about identifying and managing all potential risks. This includes

not only physical risks such as the risk of a road traffic accident or lack of access for

wheelchair users but also emotional risks such as religious and cultural

misunderstandings. Moreover, risk assessment is not just about the participants but

it is also about all the other actors and training itself. It is important, then for

educators, to take all things into consideration when assessing risk, because the

group may consider a multi faith project which includes visits to places of worship a

wonderful and challenging experience but however their family members may not.

Also, if the training program include mixing young Muslim women and male adult

participants this could be an issue, so permission should be requested from parents. 

To conclude, important for educators is to bring the risk assessment experience to

life by engaging the participants in the process, because each person know best his or

her own reality and can contribute to the decrease of any training risk. 
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      III.Designing a minority human rights training
Training solutions must begin with a clear focus of the desired outcome. To be useful,

training activities must be designed in such a way as to facilitate their flexible use as well as

must be adaptable to the particular cultural, educational, regional and experiential needs

and realities of a diverse range of potential audiences within the target group. However,

once educators have gathered the information for their learners through the training need

assessment, they can proceed to the design of the training program. 

Minority human rights training should be based upon clearly articulated learning objectives.

These are the outcomes specifically capturing what knowledge, skills and attitudes the

learners should be able to acquire as a consequence of their participation in the course. The

learning objectives should address the needs identified through the needs assessment and

should contribute logically to the achievement of the course’s overall goals and desired

results. Learning objectives should not be used to describe the content to be covered, but to

describe the intended results. Types of learning objectives include:

Cognitive learning objectives at six levels: indicating an ability to

remember, understand, apply, analyze, evaluate and create concepts,

terms and processes; 

Skills and performance-oriented learning objectives: indicating an ability

to demonstrate skills learned and apply on the real life;

Aptitude, mindset-oriented learning objectives: indicating any desired

changes in values, behaviors and codes of conduct.

These types of learning objectives can be used in combination and should broadly describe

behaviors that are observable and measurable and be outcome-based and clearly worded.

The overall objectives should be supplemented by specific learning outcomes for each topic

covered. Learning outcomes should clearly identify what the participants have learned and

are able to do as a result of the training. Clearly-defined learning outcomes are key for the

evaluation of the training. 

Example of effective formulation of learning outcomes for a minority human rights training

could be:

Who will change? ---- The learners

What will change? ----- Their knowledge, skills, attitudes

When it will change? ----- The expected time frame for changes to occur (e.g. during the

training program, by the end of the training, after several months)

How much they change? ----- The types of change that happen and the level of change

expected.
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The learning objective can be also defined using

the SMART method. SMART is an acronym for

the five aspects of setting goals properly.

Specific – What do we want to achieve? When we

will do this? Why do we want to achieve this?

Measurable – to record or keep track of metrics

or data, so we know how learners are

progressing and when we have reached the

objectives set; Achievable - Are the steps

required to achieve the goal feasible? Do we have

the right skills, knowledge, and means to

achieve the objective? If we can answer with a

‘Yes’, then the goal is both realistic and feasible;

Relevant – the objective is relevant to the

human rights context we are working on; Time-

bound - start and end date should be set, so we

have to know how much time it will take to

complete the learning objectives. In addition, the

biggest benefit of SMART is that it provides a

framework within which educators can be more

systematic and methodical about planning and

achieving the training outcomes and learning

goals of their training program. 

Important to bear in mind is that if educators organize a training for trainers on minority

human rights topics, the expected learning outcomes and need assessment will be quite

different. In the very beginning, participants should be selected based on their

understanding that their responsibilities will continue after the completion of the training

activities. Each of the participants will be in charge of conducting his or her own training

and dissemination efforts after attending the activities. In this way, the impact of such

training is multiplied as the information imparted is disseminated throughout the

participants. 

Moreover, in such trainings, educators will need also to provide participants with the right

tools, including training methodology and materials designed to impart training skills to

participants. They can also include activities designed to sensitive future trainers to their

own potential for contributing to violative behaviour. For example, well-developed exercises

(including roleplaying) which can make trainers aware of gender or racial bias in their own

attitudes or behaviour can be valuable. In addition, when applying intersectional approach

to the training, trainers should keep in mind that marginalized minority women, for

example, run multiple risks when they decide to react to practices and statements of their

tradition. This could happen because of the risk of being excluded both from their own

community because of their rebellion and, at the same time, from the majority society

because of their membership of a discriminated minority group. 
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Consequently, educators need not only to

show future trainers that such challenges

may exist, but they also need to teach them

how to deal in that satiation. It’s very

important for trainers to recognize the

multiple discrimination against minority

women, to assess their real opportunities

and access to rights and to enhance the

active participation of stakeholders to the

development of the training program or

project.

Coming back to the training design, once the

goals and learning objectives have been

determined, the next step is to develop the

timetable or also called agenda. The agenda

serves as a roadmap for the course and is a

valuable tool in both planning and delivery

of training activities. 

Most probably the timetable will change

during the planning process, but important

is to set out the main contents, arranging

them in a logical manner early on.

Establishing a comprehensive training

agenda allows educators to plan and

organize their activities so they can run

them smoothly. By clearly defining time

frame, learning objectives and topics,

educators ensure that the training program

will fulfil their intended purpose. The

agenda should include at least the time and

title of each session as well as some short

breaks between the activities. If the breaks

are not enough and during the session

educators notice that audience is not paying

so much attention, definitely there is a

space for an energizer. 

Energizers are activities used in workshops

and group situations to help participants be

more alert and active; they can also be an

important way of people getting to know and

understand one another. There are many 
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different energizers of varying length,

complexity, exertion and ingenuity. They

need to be enjoyable and feel safe, so should

always be used in a way that is sensitive to

factors such as culture, gender, physical

ability and group dynamics. They can be

particularly useful at the start of the day,

when people are still getting to know one

another, and after lunch, when sleepiness

can set in.

The agenda provides an overall roadmap of

the activities, but each individual session

needs to be planned in detail in order to

maximize what can be achieved within the

given time. The session plan should include

information such as learning objectives,

content, methodology, timing, educators,

facilitators, materials, equipment and

supplies. 

Apart of determinate the type and depth of

content, educators need to choose as well

the methodology. By methodology is

understand the way participants will be

introduced to the information and the way

they will get involved. Non-formal

education activities usually use

participatory approaches as much as

possible, so activities are presented in more

interactive, flexible and relevant way. The

important to consider is that adult learners

are leaded by their motivation for attending

trainings, so they will always want to know

how they will benefit from that they acquire

through the activities. Consequently,

educators need to review learners’

expectations and see how they are reflected

in training learning objectives. 

The participatory approach promotes the

exchange of professional experiences and

encourages critical reflection on individual

beliefs and values as well as a significant 
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part of the course content may come from the participants themselves. Especially important

will be the sharing of experience of people with minority background coming from different

communities or countries. They can bring to the training real life examples as well as good

practice or advice for overcoming discrimination in given context. In addition, to secure and

retain the active commitment of the participants, it is best to vary the teaching techniques

used through the training. A varied selection of techniques should be used, alternating

discussion with role-playing and case studies with brainstorming, as appropriate to the

subject matter. Following, let’s see some participatory training techniques that can be used

in minority human rights training. 

Training Manual

·Presentation and discussion

After a presentation, educator can start an

informal discussion which is useful to clarify

points and facilitate the process of translating

ideas into practice. Such discussions are

conducted by the presenter, who should try to

involve all participants. It is useful for the leading

person to have a prepared series of questions

available to initiate the discussion. In the end of

the discussion, the educator should make a

general conclusion of what have been said and

try to clarify what have been missed or

misunderstood within the next training

activities. In addition, the presentation should be

always supported by visual materials that make

it easier for participants to understand the topic. 

·Panel discussion

The formation of a panel of presenters

or experts, possibly following a

presentation by one or more of them,

has frequently been shown to be a

useful training device. Such an

approach is particularly effective

when presenters have expertise in

different aspects of a topic, because of

their professional backgrounds or

countries of origin. Ideally, human

rights experts should be included on

the panel, together with experts in the

relevant professional field. If

educators can involve in their

minority human rights trainings,

experts with diverse perspectives and

backgrounds, this could contribute to

the variety of voices and perspectives

that may challenge the participants to

think differently about the topic.

Moreover, educators can organize the

event in a room with

videoconferencing technology, so they

can involve minority leaders from all

over the world and enrich the

experience of the audience. 

·Brainstorming

Brainstorming sessions can be conducted as

intensive exercises to seek solutions to both

theoretical and practical problems. They require

a problem to be analyzed and then solutions to be

developed. Brainstorming encourages and

requires a high degree of participation and it

stimulates those involved to maximum creativity.

Educators write on a flipchart the ideas

generated by the participants and in the end, the

group make recommendations and takes

decisions on the problem discussed. The learning

or sensitization process occurs as a result of the

group discussion around each suggestion.
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Working groups are created by dividing the participants into a number of small groups

(around five members) and after, groups are given a topic to discuss or problem to solve,

within a short time period in which they need to exchange ideas and opinions. If necessary, a

facilitator may be assigned to each group in order to facilitate the discussions. 

·World café 

The World Café is a method for creating a collaborative learning

conversation around questions related to the training topics. World

Café is a great way of sharing knowledge, generating ideas, and

constructing dialogues with both large and small groups in an

informal environment. Groups rotate from one table/topic to

another, while a host at each table facilitates discussions on one

facet of the topic being addressed. Each round of table rotations

allows participants to build and share collective knowledge about

the chosen subject matter. With participation in World Café,

participants can practice wide range of skills such as working in a

team, active listening and discussing diverse ideas, managing time,

taking a leadership role, peer learning, etc. 

·Case studies
In addition to dealing with discussion topics, working groups can consider also case studies.

After presentation of a problem or case to a group, they can analyze and try to solve it. Case

study should require participants to exercise their knowledge and skills as well as try to

apply human rights standards. 

·Role playing
Role play activity require from participants to perform a task or tasks in a realistic situation

simulating “real life”. Simulation or role-playing exercises may be used to practice a skill or

to enable participants to experience unfamiliar situations. During the exercise, no one is

allowed to leave his or her assigned role for any reason. This technique is particularly

valuable for sensitizing participants to the feelings and perspectives of other groups and to

the importance of certain issues. 

·Field trips
Viewing or experiencing locations or situations first-hand for observation and study. If

possible, participants can visit local human rights organizations which deal with minority

issues related to the training context. Especially beneficiary will be for participants who are

coming from different regions and countries, since for them will be a great chance to see how

other organizations are dealing with such problems and what activities they are carrying

out.  There are many other participatory activities that educators can include in their

training programs such as simulation games, storytelling, reading, peer-learning

discussions, debates, etc. More about specific non-formal activities could be find in the next

chapter. 40
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During the design phase, educators need to plan the delivery methodology of each training

session, deciding the techniques they intend to use. This selection depends on the learning

objectives of the session, the time available and, more broadly, the characteristics of the

learners. Through effective training activities, participants develop knowledge, skills and

attitudes by putting these into practice. While in some cases training activities are included in

already-developed course materials, in many cases the training team may need to develop

them or to adapt them to the particular circumstances of the training. 

The activity development process is based on several steps. First, educators need to review

the learning objectives or how will the activity contribute to the learning objective of the

specific session. After, they need to identify the issues that should be raised by the activity.

Important to determine is the essential information to include in the activity as well as take

into consideration the type. For example, if educators use role play activities in minority

human rights training, more effective will be if they based the scenario on real situations,

which could be placed in a factitious scenario. If educators focus on issues relating to situation

actually faced by participants, through the certain activities they can ensure that

participants gain skills and knowledge that are applicable to their life situations. Important to

bear in mind for educators is that the activities are appropriate for both male and female

learners, taking into account their cultural context, gender consideration, and any disabilities

they may have. 

Although evaluation is often associated with the final stage of a program once its executed,

during the design phase of the training activities, educators also need to make formative

evaluation. Such evaluation help to access training while is under formation and validates if

the training design is appropriate. In the design review, educators can involve experts or also

learners. Especially involving the last ones will be the best indication of whether or not the

minority human rights training will be effective as expected.Such review can help educators if

they need to change or adapt some of the materials to the real needs of the learners. 

During the design phase, educators need not only to select carefully the training materials but

also to study them. Moreover, they should prepare presentations and activities as required

and try to select the best and vary participatory training techniques that meet the needs of

the target groups. Visual aids are very important, so educators need to find and later

displayed slides and videos, photos, flipcharts, that can support the learning process of the

audience. 

Generally, the organization of a minority human rights training involves making a series of

logistical and administrative arrangements that must take into account a wide range of

factors, including cultural contexts, gender consideration and respect for accessibility and

inclusion. The selection of the training venue is also very important. Sufficient spaces for the

educators and participants should be ensured, including space for wheelchairs or guide gods, if

necessary; access to separate restroom for men and women, security measures, etc. Finally,

educators should be well acquainted with the cultural context in which they will be delivering

the training activities; for instance, they should select energizers, icebreakers and group

activities that are culturally appropriate and respect gender considerations. 
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      IV. Delivering a minority human rights training
When the design phase is ready, it’s time to discuss the delivery part. The most important

between educators and participants is the connection between them as well as between the

group in general. Failure to communicate the message, engage and inspire learners will lead

to unsatisfactory results. Therefore, it is important to create an environment conducive to

learning. 

Training delivery should be guided by adult learning principles. Educators must actively

involve participants in the learning process, guiding them through the learning process

rather than supplying them with facts. Moreover, since adult have accumulated a

foundation of life experience and knowledge, the best learning will be the one connected to

this knowledge and experience. Consequently, educators should draw out participants'

relevant experience and knowledge through e.g. brainstorming, debate sessions, role plays,

etc. In addition, learning should be relevancy-oriented, which means participants must see a

reason for learning something. The training content has to be applicable to their real life or

work position and to be of value to them. This means, the training should apply and relate

theories and concepts to the personal or professional settings familiar to participants.

All educators, trainers, facilitators should have proven facilitation and presentation skills

beyond expertise in the subject area. Although we are all different, there are some

attributed which all educators need to have in order to be successful. 

Ability to relate to specific situations and participants

Commitment to the subject and the training event

Be a role model and guide participants in their learning

process

Promote a respectful learning environment

Ability to encourage participants to be independent by not

always giving the solutions to problems or questions and

not always suggesting the way forward

Ability to influence assertively and build trust

Ability to be both logical and creative

Good listening and communication skills

Flexibility

Patience

Following, some of them are: 
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The attributes listed above are just a small example on what skills and knowledge educators

delivering a training should have. During the training activities, educators should also able

to address and manage disruptive or inappropriate behaviors, when possible with the

support of the group. Discriminatory, intolerant, racist or sexist comments should be

addressed consistently and appropriately; this involves remaining calm and responding

tactfully, directly and substantively, drawing on human rights principles. 

For the successful delivering of minority human rights training, educators also need to

ensure equal participation of all participants, especially to the ones that may often be

discriminated in the community. Indeed, it will be difficult to attain learning objectives

concerning non-discrimination if participation in the course is not inclusive of different

groups in the community. Participants should be involved in the training process, so

educators need to ask open questions to provoke thoughts and discussion within the group.

Rather than answering, sometimes is better than educators make a question back to the

group and wait for their answers. By nature, groups are not homogeneous, so the diversity in

the group could be an advantage, since diverse people will have different knowledge and

experience that they can bring to the topic. And the last but not least, educators need to

always use gender-inclusive language and methods during the training. The most important

is that educators always use images and videos that empowers minority and avoid depicting

them as victims. 

V .Conclusion

Designing and delivering minority human rights training session can be a very rewarding

experience for both the educator and the participants. Providing minorities with

opportunities to better understand and access their rights and to be able to make informed

decisions can be a vital aspect for their social inclusion. Through the effective design and

delivering of minority human rights training, educators can promote understanding,

respect, gender equality, and friendship among all, as well as enable all persons to

participate effectively in a free society. 

Training Manual
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Chapter 6 - Non-formal activities to use in Minority Human
Rights Training

Training Manual

 I. Introduction

The following chapter aims to introduce educators to some non-formal activities that can be

used in minority human rights trainings. Each activity its briefly described and indications

for implementation are provided. However, activities are flexible and they can be adapted to

different target groups and contexts. 

 

 II. Ideas for non-formal activities

·Bingo – getting to know each other activity
 

Pathway to equality Training event – Berlin,
Germany

 

The goal of the following activity is that

participants get to know each other better.

For this activity, educators need a copies of

bingo table, pens and a group of 15-20 people.  

In each bingo

sheet, there should

be some statement,

so the idea is that

participants go

around the room,

talk with people

and find answers

for the questions in

the table.

Participants can

use person´s name

only once for any

of the questions. 

Example of

questions or

statements could

be: Find a person:

-1) Who speak more

than 3 languages; 2)

Who plays a

musical

instrument; 

3) Who has white socks; 4) Who sing in

the bath; 5) Can move his/her ears; 6)

Was born in a different country to the

one he or she lives now; 7) Who play

volleyball, etc.

The game can either

finish when someone

collects a name for the

entire table or,

alternatively, after

everyone has completed

their tables. After the

completion of the game,

educators can create a

small discussion

between the group.

Participants can reflect

on how they can find

themselves in many

different descriptions

and share what they

have in common. 

This is as very good activity to be

done in minority human rights

training, especially if some of the

participants belongs to minority

groups and the other one no, or

when minorities are coming from

different countries or regions and

have different background. 
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·Make a compliment – getting to know each other activity

The following activity is very simple and aims to create a positive

environment in the group. There is no limit for the number of

participants and its realization takes around 15-20 minutes. To run

this activity, educators only need sticky notes, pens and markers. 

The idea is that every person needs to write on a sticky note a

compliment to a person on the right and literally stick it on him or

her. After finishing creating compliments and sticking them on

people’s sweaters everybody shares in a circle what compliment

they received. Compliment make people feel good, so such an

activity will be very good for creating a good environment in the

group and make people smile. 

·Find the leader – energizer

The goal of the following activity is to make participants active

before or after a long activity. There is no limit for the numbers of

participants and it takes around 10 minutes to accomplish it. In

addition, there is no need of any tools or specific conditions for

realizing the energizer. 

The group should stand in a circle and one of the participants

should go outside the room. Meanwhile the rest of the group select

one leader who should start doing different movements and the

group should follow him, e.g. clapping hands, dancing, stretching.

The person who went out, come again to the room and enter in the

circle. He or she needs to guess who is the leader that launch the

movement. If the person guesses right, then the leader goes out of

the room for a moment as the first person did and the activity is

repeated again. However, we recommend you to don´t repeat

more than 5 times the activity, otherwise people can start getting

bored. 

·Understanding Human rights workshop

The following workshop could be a great start of a training course focused on minority

human rights serving as a basic introduction to the topic and brainstorming by the group. 
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Educators should deliver the workshop dividing it in 3 main parts. 

PART 1: Educators should write on flipchart the statement "What Does It Mean to Be

Human?" and ask participants to brainstorm what qualities define a human being. Next

educators will ask participants what they think is needed in order to protect, enhance, and

fully develop these qualities of a human being. 

After participants answers, educators will discuss the following questions with participants:

- What does it mean to be fully human?, - How is that different from just "being alive" or

"surviving"?, - Based on this list, what do people need to live in dignity?, - Are all human

beings essentially equal?, - What is the value of human differences?, -Can any of our

"essential" human qualities be taken from us? For example, only human beings can

communicate with complex language; are you human if you lose the power of speech?, -

What happens when a person or government attempts to deprive someone of something that

is necessary to human dignity?, What would happen if you had to give up one of these

human necessities?. Educators will end up the discussion explaining that everything

discussed is related to human dignity and will read the Article 1 of Universal Declaration of

Human Rights. 

PART 2: Educators should write on flipchart the statement "What Is a Right?" and start a

brainstorm the many meanings "right" can have. Once done, they will ask "what is the

meaning of "right" when we speak of a human right?" and split the participants in groups

with the task to brainstorm a definition for human rights and write it on the flipchart. Once

done, discussion and debate will follow. 

PART 3: What Is a Universal Right? Educators will read the comments of Eleanor Roosevelt,

Chair of the UN commission that drafted the UDHR, on the importance of universal human

rights standards. Discussion and debate should follow. 

Presentation of Universal Declaration of Human Rights (UDHR) and European Convention

of Human Rights (ECHR): Educators have to present the two declarations explaining that

these documents were intended to offer all people in all situations the equal justice,

opportunity, and dignity. The presentation will end with a discussion about human dignity,

human rights, and the concept of "humane treatment." It will be good if educators hang a

copy of UDHR and ECHR on the wall of the training room and leave until the end of the

training, so participants can consult the documents every time they need it. 

The entire activity could last around an hour, always depending of the group and their

willing to speak more or less. Since this will be the first human rights activity, most probably

the group still didn’t feel enough comfortable to express their thoughts and educators will

need to encourage their involvement.
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·Human rights squares

This activity may look similar to the Bingo energizer, but this time is focused on human

rights issues and aims to demonstrate that participants already have experience and ideas

about rights. The activity takes around 20 to 30 minutes, depending of the number of

participants and discussion. 

Educators need to use members of the group as sources of information, and get an answer for

as many statements as they can write in the square. Important is that each answer come

from a different person, who must initial choose the square. 

Examples of questions or statements to add in the squares: Do you know …. 1) organization

which fights for human rights, 2) video or movie that is about human rights, 3) book about

rights, 4) country where people are denied their rights because of the religion, 5) human

rights not yet achieved by everyone in this country, 6) someone who is a defender of human

rights, etc. 

Educators can add also some questions or statement related to the previous activity and

check if participants remember what have been talked. Example: 1) document that

proclaims human rights, 2) list five human rights, 3) rights sometimes denied to women, etc. 

Human rights Square example
Do you know ….. ?

 

In addition, the square in the table depends of the group size, so educators are free to do it as

bigger as they want in order to adjust it to the number of their participants. 
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·Where do you stand on human rights? 

The following activity aims to stimulate

discussion about view and feelings people have

about human rights and learn about the starting

points of the group. The activity takes around 20-

30 minutes and the only things educators need to

prepare are posters that read “Agree” and

“Disagree”, and human rights statements. The

posters can be placed in the left and right parts of

the room and the group could stay in the middle.

The idea is that once educators read a certain

statement, the people in the group should move to

the side corresponding to their view, if they agree

or disagree with the statement. 

The idea of this activity is to see people views

about the different statements as well as

educators should raise discussions, asking

participants to explain why they are standing in

the “agree” or “disagree” part. It’s possible that

during the discussion, some people in the group

change their positions, so it will be curious to see

what make them go to the other side. The purpose

of the activity is not to reach an agreement, but

just to make people think about each human

rights statement and their personal

understanding. 

In addition, it will be good for educators to include

statements that provoke strong feelings as well as

situations that minorities face in their daily life.

Example of such questions could be: 1) same-sex

couple should be able to adopt children, 2)

refugees have to stay in the first safe country

they reach, 3) successful asylum seeker should

receive up to two years’ housing paid by the state,

medical care and small income per month 4)

companies should ban Muslim employees from

wearing a headscarf, 5) minorities rights are

special rights, etc. 
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·Being someone else in the society – role play game

The following activity aims to raise awareness about the inequality of opportunities and

foster empathy with others who are less fortune. The activity is very useful especially for

people who are not belonging to minority group, so they have an opportunity to take such

role and see how it feels to be a minority.  

For the game, educators need to prepare role cards for each person and different

statements. Participants should choose randomly the role and without sharing with other

what role they have chosen, they need to sit and think about their personage. To stimulate

their imagination and reflection, educators can start asking questions such as 1) what was

your childhood like, 2) what sort of house did you live in, 3) what is your everyday life now, 4)

what sort of lifestyle do you have, 5) where do you live, 6) how much money do you earn each

month, 7) what do you do in your leisure time, 8) what do you do in your holidays, 9) what

you are afraid of, etc. 

After, educators should start reading situations or events, and explain to participants that

every time they can answer with “yes”, they should move one step forward. Important is

that all participants start from the same line, so in the end of the game participants can

reflect on the final positions each of them has. 

Example for role cards could be: 1) you are son of an Indian immigrant who runs a successful

business in Europe, 2) you are Arab girl living with your parents who are devout Muslims, 3)

you are 30-year-old Roma woman who has not finish primary school, 4) you are 35-year-old

gay, 5) you are 35-year-old women and lesbian, 6) you are wheelchair user, 7) you are the

daughter of a wealthy local family, etc. 

The role cards should be mixed and not containing only roles of disadvantage minorities. In

such case, when educators end reading the statements, they can see how personage with

minorities backgrounds were answering to the questions comparing to the rest of the group.

Indeed, the advantage and disadvantage of each role could be evaluated according to the

given situations and contexts. 

Example of situations and events could be: 1) you know where to ask for help and advice if

you need it, 2) you can go on holiday once a year, or more 3) you can fall in love with the

person of your choice, 3) you can work what you want, 4) you have never encountered any

serious financial difficulty, 5) you have never been victim of bullying, 6) you are free to

choose your religion, etc. 

Once read all the statements, educators should invite participants to have a look on their

final position and after start discussion on how did they feel about the activity and the role

assigned to them, how did they feel stepping forward or not, did they feel in some moment

that their rights were being ignored. Moreover, it will be interested to see how easy or

difficult was for participants to play the different roles and what steps we all should take as

society to address such inequalities. In addition, the following activitiy has been adapted

from Compass – A Manual on Human Rights Education with Young People. 
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·Being a minority - role play game 

The following activity aims to make participants perform in small groups minority

disadvantage situations from real life events where their rights have been denied or they

have experience discrimination. In such group activity, each participant should take some

role, e.g. Roma lesbian couple, police officer, social service worker, taxi driver.  

Using their creativity, participants should invent their own story, perform the small theatre

in front of the rest of the group, and in the end, they should as well think about how the story

could have a happy end. This activity will not only make them show several situations that

minority may experience in their life, but also aims to encourage actions contributing to

tackle such discriminatory events and create solutions. The idea is that the group should

think on how each of us as part of the society can contribute to stop discrimination, being

direct witness of the event or not.

Educators are free to leave participants select their own roles and situations, or if needed

they can also prepare roles for them. An example of roles and situation could be a Roma

young lady, a 40-yeard-old gay and a young lady still studying in the university. Three of

them are applying for job position that have just one available spot. The first two candidates

have relevant studies and experience in the field, while the third one doesn’t have at all.

However, the last candidate gets the job, and apparently the first two candidates have been

discriminated. Participants should enter in the role of each candidate as well as one person

should be the employer. Also, one role should be assign to a mediator or to a person working

in “Equality advisory support service”. The idea is that such discrimination should be

reported to the agency in charge of monitoring human rights violations and some measures

should be taken in order to prevent future human rights violations. 
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·Oxford Debate on minority issue

The following activity aims to encourage participants express their opinion about a given

minority problem or statement. Through an Oxford Debate they will be assigned to uphold

conflicting views on a topic, and argue their points.

 

The perfect size of the group for this activity will be between 15-25 people. The overall

duration is around one hour, but always depending of the size of the group and also, if

participants enter in deep discussion it can take more time as well. 

For this activity, educators can select an issue relevant to the country where the training

takes place or also something that was recently discuss within the EU. Some examples of

topics could be: 1) can same-sex couple adopt a child, 2) should employers ban religious

symbols at workplace, 3) should Europe take responsibility for asylum seeking Afghan

families, 4) should school include Roma and Traveller history in teaching curricula, etc. 

After topic is defined, educators should divide the group in three parts. One will be

supporting the statement that was chosen to be discussed (left party), the second one will be

against (right party), and the last group will be the “Parliament” that after the speech of

each group will have an opportunity to make questions individually to some member of the

groups or to the entire group, left or right. After the debate and the questions, the

parliament will decide which group have made best presentation based on facts, statements

and credibility, and they will decide if the statement will be approved or rejected by them. 

The participants of left and right parties will have around 10-15 minutes to prepare their

speech and all together as group, they should decide what will be the specific topic they will

discuss and support. Each participant will have 2 minutes for his or her speech. After the

speech of the left party, it should be given the chance to the first person of the right one to

explain his or her position as well as the participant can also reply on the opponent

statement. After again it’s time for the second person of the left party to speak, the right one

again, and like this until the end. Important is that during the speech of each participant,

nobody can talk and interrupt his or her opponent. A person can speak only when it comes

his or her time, or in the end during the final discussion before the selection of the

parliament will be done. 

Oxford debate is a great activity to encourage people support the side that was assigned to

them. Educators should bear in mind that if some of the participants find himself in opposite

side than in real life, the activity will be much more beneficial for him or her, since this

person should try to enter the role and talk from different perspective he or she has. 

The role of the educator in this game is to facilitate the dialogue between the three parties

and to ensure that the debate happen in mutual respect environment where each person has

the chance to speak for yourself, and let other speak for themselves. Participants should

practice active listening as well as practice the ability to disagree with an idea without

attacking the speaker. 
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·World café on minority issues

The World Café methodology is a simple,

effective, and flexible format for hosting large

group dialogue. It is divided in elements, and

each element of the method has a specific

purpose and corresponds to the design

principles. 

Educators can modify the activity to their

specific contexts, numbers, and purpose. First

of all, it should be created a “special”

environment, small round tables and four,

five chairs depending of the size of the group

and the tables available in the room. 
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However, no more than five chairs should be added to the table. For each table educators

should select one moderator that will report the main outcomes from the groups

conversation as well as a specific topic to be discussed. Each ten minutes, people from one

table, go to the other table and starts a new conversation on the new topic.In addition, the

questions should be specifically crafted for the training context and the desired impact of

the World Café. 

After all group went around each table and discussion is ended, the participants will be

invited to share insights or other results from their conversations with the rest of the group.

Also each moderator with summarize what have been discussed between the different

groups and all the group will compare the different visions and common though they

expressed to the questions. The duration of the activity is between 60-90 minutes, depending

on how big group is and how many topics will be discussed. 

·Final activity 

Reviewing is an essential part of the experiential learning cycle and educators should

always care such activities in order to track the participants’ knowledge, reflecting on their

experience as a source of learning. Such activities are most useful at the end of a training

day or a longer period of training to get participants to reflect in general on what and how

they are learning, as well as when the educators want to get more quick feedback. However,

such activities can be also run in the end of each non formal activity, but they should never

replace a detailed debriefing and evaluation. A final activity that is easy to run and usually

it not takes more than 15 minutes is the following one. Educators can briefly go over what

happened in the session and ask participants to sit in a circle. They can prepare several

statements and ask each participant in turn to complete the statement, but without other

comments or discussions between the groups. 
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Some example of statements could be: 1) The most interesting thing was …., at the most

boring thing was …………; 2) I learned ……. , and I want to learn more about …...; 3) The thing I

enjoyed doing most was ... , and the thing that I least liked doing was …; 4) I was most

surprised about ...; 5) I felt most confident doing ... , and the thing I felt least confident doing

was ......; 

The feedback will help educators assess and adapt their activities and to unsure that they

are as effective as they can be. Evaluation can help them to identify areas for improvement

and ultimately help them to achieve the learning objectives set for the training activity. 

 III. Conclusion

The activities provided in the chapter are suitable for any kind of minority human rights

training. They are easy to adapt in different contexts and for diverse target groups.

Moreover, the proposed activities do not require additional resources or lengthy

preparation. They can be used for any human rights issue and any level of learner

knowledge because they are based on an inclusive and holistic approach to learning that

integrates values, attitudes, skills and knowledge. 
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activities, Post- Training Follow up
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I. Introduction 

The implementation of a training program begins long before the activity is conducted and

continues long after it has been completed. Although the evaluation stage is almost the last

one, it doesn’t mean it is less important. Indeed, the evaluation demonstrates to what

extend the objectives and desired outcomes were achieved at the different stages of the

training cycle, and it´s essential because if educators do not evaluate the impact of the

training, they will not know whether the training is having the necessary impact and

effectiveness. Without an evaluation process training quality cannot be assured and

appropriate improvements cannot be made to maintain standards. Moreover, key to improve

training practice on minority human rights topics is building the knowledge and skills in the

area of evaluation, being able to carry out effective evaluation that not only improve the

quality of the work done, but also it could be more accountable for the results. 

II.WHAT is evaluation and WHY educators need it
By definition, evaluation is a process that

critically examines a program. It involves

collecting and analysing information about a

program’s activities, characteristics, and

outcomes. Its purpose is to make judgments

about a program, to improve its effectiveness,

and/or to inform programming decisions. 

The process of training evaluation can be

divided into several steps – identify purposes of

evaluation; select evaluation methods; design

evaluation tools, collect data; and analyse and

report results. Key points to keep in mind for

educators are that evaluation is a systematic

activity which means that is has to be planned.

Evaluation provide information about the

effects of the efforts put in relation to the goals

that were set out to achieve. This information

can help demonstrate how the training

program is contributing to build a culture of

human rights in the societies and how is

contributing for tackling minority issues. The

evaluation should be strategically planned

from the moment when goals, objectives, and a

desired vision of the future of the program is

set. 

The same like with the goals and

objectives, also the purpose of the

evaluation must be determined, so

following also the types of data and data

collection methods should be adapted.

Educators need to ensure that the

objectives are measurable and that they

will collect useful information that with

support future improvement. The most

common reason for evaluating training

programs may be to determine the

effectiveness of training programs in

order to improve future programs and

activities, as well as their outcomes.

Evaluation can help learn from

experience of past training programs,

and it may show which parts of the

training were successful and which not,

or whether the approach to the training

should be changed. 

In addition, the evaluation planning can

be done like planning a project, where

one determines objectives, working

methods and action plans. 
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The preparing phase respond to the questions who

evaluates and why. The designing is about what to

evaluate, while the collecting one, respond to the

criteria, objectives, and methods to be used. After

educators collect the data, they need to assess the

information gathered and compared the results with

the objectives and aims of the training program.

Following, the key findings should be implemented,

conclusion has to be drawled, shared as good practice

and used by the team. 

The first part to decide in the evaluation process is

what do we want to evaluate. This is obviously linked to

the objective of the educational activity. The

evaluation can be done measuring the participant´s

knowledge, skills, attitudes regarding the topic of the

training program. The main focus of the evaluation is to

ascertain whether the overall outcomes or positive

changes resulting from any given activity, or the entire

program have been achieved and to learn from this

information in order to develop and improve activities

in the future. 

Important result to measure will be the change in the participant´s behaviour and

motivation to take actions and contribute to the main objectives of the training program

(e.g. raise awareness of the challenges that minority groups face in the community, organize

an action plan for tackling minority issues, advocacy, etc.). However, in order to see if the

activities have generated change, educators need to evaluate participant´s competences

before and after the training program. This can be easily done by questionnaire et the end of

the activity, where the questions are asking participants to express their opinion as it was

before the training and at the end of the training. It´s easier for participants to track their

own change as well as educators can easily compare pre and post answers. However,

educators should keep in mind that when evaluating minority human rights training is not

always enough to just distribute questionnaires at the end of the training program to see if

participants learned something new. 

Indeed, the change on individual level is not the only one priority for minority human rights

trainings. Apart of the change that educators want to see in the individual learner, they also

expect to see the results of transferring their own learning experience to their group,

organizations or to the community. Moreover, such learning transfers can lead to broader

community or society change and increase the impact of minority human rights education.

A participatory approach promotes and values the sharing of personal knowledge and 
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experience, as well as encourages social

analysis aimed towards empowering learners

to develop concreate actions for social change

that are in accordance with human rights

values and standards. Consequently,

evaluation of this impact should be

continuously carry out in order to check if

what´s have been learned was put into

practice. 

A good evaluation process can be defined by

several characteristics. First, it begins with a

clear purpose in mind. It aims to answer

specific questions and provides information to

support the goals related to a particular

minority training activity. A good evaluation

provides information upon which subsequent

planning, design, implementation and follow-

up evaluation decisions can be made and

carried out. In evaluation, a statement of

observable measurable outcomes is important

to establish the expectations of a given

program or activity. This statement of

objectives also maintains the program’s focus.

A good evaluation should also give

information that can be used to make

relevant decisions. It should reflect an action-

oriented perspective that seeks solutions to

problems. Moreover, it should consider

innovative ways to obtain better results while

using the same level of fewer human,

financial, and material resources. 

Educators need to make the evaluation a

participatory activity, not just involving the

learners, but also all other people involve in

the training program (e.g. facilitators,

learner’s organization, the community, etc.).

This is extremely important when conducting

evaluations related to larger-scale programs.

Also good evaluations rely on the use of

effective reporting procedures.  
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A report should be clearly written with

terminology clearly defined. Moreover, a

report must reveal the goal of the

evaluation, explain the procedure, state

results and identify the limitations. And

last but not less important, evaluation in

minority human rights training should

be always gender-sensitive. As the

realization of gender equality is a key

element of social change that human

rights program aims to achieve, an

effective evaluation of such activities

needs to integrate a gender perspective

into the methodology and tools used.

Thus, educators need to ensure that the

different training needs of women and

men are identified. 

The evaluation of the learning outcomes

can help educators improve their

effectiveness, find motivation, as well as

share experiences. It will be very useful

if they share with other people working

on minority issues in their country or

abroad about what led them to success

in delivering their program and what

mistakes were founded by reviewing

their evaluations. This will be very

useful if there are similar training

program targeting the same group in the

community, so taking into account the

previous mistakes that have been done,

this time they could be avoided or work

could be done better. 
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 III. WHEN to evaluate training activities

Evaluation is an ongoing process that should be incorporated into the whole life cycle of any

given activity – planning, delivery and after the activity itself. There are some specific

points throughout the life cycle of an activity where it is important to consider evaluation.

·Pre-activity evaluation

This is the planning stage of evaluation where aims and objectives are agreed and an

evaluation plan developed. At this point, educators have to evaluate the needs of the

participants and develop the program in accordance with the needs assessment. 

For example, if the training activity aims to develop adult workers’ knowledge and skills in

key concepts of human rights education with minority young adults, for the participants’

selection some specific criteria should be taken into consideration. Participants should be

currently involved in working with young adults on regular basis, being interested to acquire

new competences in the field of human rights that will allow them to work with minorities.

They should be open to challenge themselves and learn how to take action through minority

rights advocacy and advocacy campaigns. Participants in the training should be ready to

actively participate in the whole project (preparation, training course and follow-up), so

they can help educators adjust the program to their needs. Moreover, if the training involves

several partner organizations from EU countries, educators and partners responsible team

should select participants that are fluent in English, otherwise adult workers will have

difficulty in communication and learning, and they won’t contribute a lot to the sharing of

good practice back in their community.In addition, the participants should be ready to do a

follow up of the activities using their experience and competences acquired, creating new

activities for the young adult minorities in their communities, as well as the level of skills

which will be improved by the training should be also transferable to other adult workers’

engagements and used for creating new programs and initiatives. 

Therefore, after the selection of the right participants, educators need to carry out a proper

evaluation of their previous knowledge, skills, interests, motivation and experience.

Developing a profile of the potential learners can help educators determine how their

characteristics can influence the training. Through the evaluation of the needs assessment

they can properly develop their training program and design it in a way to be as much as

possible beneficiary for them and minorities who can benefit by adult workers’ new

knowledge. The needs assessment is an evaluation at the start of the training program and

its extremely important for the selection of most appropriate content, methods, techniques

and time frame for the minority human rights training. In addition, the evaluation of the

learner profile can help educators inform their decisions about the level of the human rights

training, how it should be organized, the length of session, the sequence, how to design the

materials, and what content and methods would be most appropriate.
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In addition, educators should bear in mind that when they design training of trainers they

will also need to take into account the training needs of the eventual target audiences of the

individuals participating in the sessions. 
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·Ongoing evaluation

Even the most carefully designed training activity or session should undergo a formative

ongoing evaluation. Such evaluation takes place during a training session and is usually

conducted on a daily basis. It can help educators make last-minute adjustments to activities

based on the realities encountered during implementation. For example, if it becomes clear

on the first day of a training session that the group needs more time to complete activities

because of their communication style, then educators can consider eliminating some

activities and increasing the time for the most suitable one. Review at the end of each day

can help educators see learner’s reactions to the training session, and introduce some

changes if needed. Such ongoing evaluation is very important when using a participatory

approach as it is grounded in the experience of the learners and respects and responds to

their needs. The ongoing evaluation can be done through daily evaluation groups,

questionnaire, informal evaluation, feedback session, personal reflection time, team

reflection in small groups, etc. 

In addition, the information gather of all ongoing evaluations can contribute to the final

training evaluation, providing more precise information at final stage.
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·End of activity evaluation

The final evaluation is very important in order to assess how much participants achieved

their learning objectives, collect important comments and recommendations for

improvement in future. It should be evaluated the level of increase of their competences to

apply minority human rights education and their preparedness to work on different minority

issues. Moreover, final evaluation measure also participant’s perceptions about the activity,

if they have been practical and efficient, and if they lead to specific outcomes. The outcomes

are mostly associated with fulfilling the objectives, learning achievements, organizational

implications and the impact of the training activity for a wider social context. 

For the final evaluation, educators can also use post-training evaluation questionnaire,

feedback final session, personal reflection time, etc. They can ask learners to give feedback

by rating also the multimedia components used by the educators (e.g. video, audio, and

images), evaluating how attractive they think those have been. Or also ask for suggestions

through the “suggestion box”, on what changes they would like to apply to the program as it

is. Participants could be also seen as inspiring source that can suggest future ideas on

improvement and specific minorities topics to work on. 

·Follow-up evaluation

Important for the educators is to remain in regular contact with the learners or their sending

organizations after the training program, so they can give them ongoing assistance by

sharing materials, contacts and advices. In the short term, educators can distribute the main

conclusions of the training or the evaluation report, and stimulate discussion on how

learners are putting their learning into practice. Also a follow up survey 3 to 6 months after

the training, and again after a year, can help the educators see the extent to which

participants are applying their new knowledge and skills in their work with young adults’

minorities, and if they are using the materials provided during the training. Based on the

results of the follow up surveys, educators can consider to design a follow up training

program to continue the learning process, and/or modify training materials and re-distribute

them in a new form to participants. 

There are different methods and tools that can be used by educators for the evaluation of a

training, so in the next part, educators can see some examples that can be used. 

59



 IV. HOW to evaluate

There are a variety of evaluation tools and methods that can be used during the different

steps of an evaluation process for minority human rights training. However, the educators

should keep in mind that there are personal, interpersonal and group methods that can be

used for evaluation, and all of them should be always adapt to the group and its specific

needs. 

Personal methods are activities in which, the actors involved in the evaluation make their

own judgements and draw their own conclusions concerning the progress of the activity, the

learning process, the outcomes, their personal feelings and involvement, etc,

An example of such method are the surveys and questionnaires. By definition, a survey aims

to extract specific data from a particular group of people, and it´s a method for collecting

qualitative and quantitative data. Comparable information is gathered by using

standardised methods, such as questionnaires, but the questionnaires itself should be well

structured in order to gather the information needed for the specific evaluation stage. While

the closed-ended question have a limited number of answers and are easy to analyse, there

is a bigger advantage of using open-ended questions which result can be richer. Example of

such questions or statements could be: 1) The most interesting for me was ……, 2) It was

difficult for me to …., 3) In the future I am going to …. 4) What would you improve about the

activities?, etc. 

In interpersonal evaluation methods more than one individual actor shares and discusses

their judgements and conclusions, often in a pair or small group. The value and purpose of

those methods is to share, to confront opinions and to learn. This takes place because

participants have the opportunity to evaluate from more than one point of view. 

An example of such evaluation is a focus group. By definition, a focus group is “a group of

people sharing similar characteristics who talk about a subject they have in common”.

Focus groups have some important advantages and disadvantages. The first and most

important advantage of using focus groups as a method for evaluation is that they allow

educators to explore the way in which participants form their opinions as well as finding out

what their opinions are. In a focus group, the reason why a participant is thinking in a

particular way is as evident as the opinion they hold. The participant reaches an opinion as

a result of the discussions with other participants in the focus group. However, one the

challenges of focus group is that is very difficult to make sure that all participants will

participate in the discussion, as well as the group may negatively affect the sense of security

of participants to honestly express themselves. 
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Group interactive methods of evaluation can be used to check what

the feelings or views of the group are at a particular stage of the

program or to evaluate a certain session. Since the group in non-

formal education is source of learning, group evaluation methods

can specifically deal with group dimensions of the learning process

including for example, group life, the atmosphere in the group, the

co-operation among participants. 

For example, in the very beginning of the training, educators can

organize the activity “Expectations and fears”, in order to check:

What are the expectations of participants toward the program?,

What do they want to take home as a result of their participation?

Are there things that they absolutely do not want to do?, etc. This

activity its very helpful for the educators and the participants in

order to find out about the needs and wishes of the other. The team

itself should realize what they can and cannot achieve in the

context of the activities, as well as understand that each of them

can contribute to the overall learning objectives and results of the

training. 

“Are we on target” is a visual evaluation tool that can be used to

gather information on learners’ reaction during a training session.

It is particularly useful with groups that are less comfortable

communicating orally or in writing. For this evaluation, educators

need to draw a large target on four flip chart sheets taped together

and in each of the four corners write questions relevant to the

training. Each question will have a color (green, red, blue and

orange) and the diagram will be divided in four parts (strongly

disagree, disagree, agree, strongly agree). The idea is that for each

of the four questions, participants will indicate their responses by

placing the colored dots on the target that was previously prepared.

Example for statements or questions could be: 1) GREEN ONE – The

practical examples provided by the educator in his/her presentation

on the Universal Declaration of Human Rights are very useful for

me., 2) RED ONE – The short movie about the sensitization of

citizens in the field of refugee was a great tool for raise awareness

and promote refugee inclusion., 3) The time allocated for each

activity was sufficient., 4) The field trip to the Refugee Centre this

morning was a great eye-opening event for me. In addition, this

evaluation activity can generate some quantitative data regarding

the learners’ evaluation of the day’s training. 
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 V. Training follow up and impact

The benefits of minority human rights training should go beyond the duration of the training

program. The participants don’t have to keep the experience for themselves, but

transferring and applying it during activities with local young adults in their communities,

promoting the inclusion of minorities in the society, and creating new initiatives and

training opportunities for other adult workers and people from minority groups. 

Between the possible follow up actions of training program we can include webpage

publications, newsletter, smaller local activities dealing with the minority issue tackle

during the training, awareness-raising campaign, report and documentation, meeting with

politicians, and the design of more local and international projects dedicated to human

rights of minorities.

The idea of minority human rights training it’s not just to make participants understand the

challenges that minorities face, but also to encourage them to propose solutions that can

have long-lasting benefits for the minorities and society in general. Moreover, through the

development of skills and knowledge, participants should be able to design and facilitate

minority human rights learning with and for young adults from minority background.

Human rights education can foster attitudes of tolerance, respect, solidarity and

responsibility as well as develop awareness of how human rights can be translated into

social reality as developing skills for protecting human rights. 

In our more diverse and challenging society, it becomes more important than ever that all

individuals are encouraged to uphold their own rights and those of others. Adult educators

have a crucial role to play in helping young adults minorities to understand, promote and

defend their own rights and that of their peers. Moreover, they have an essential role in

advocating on a young adult person’s behalf. Following, participants in minority human

rights training should try to organize successful advocacy initiatives and campaigns

targeting young adults’ minority human rights that can raise public awareness about

minorities, promoting the idea that they are an important resource for the wealth and

growth of the European society, thus, the fully recognition of their rights is essential. The

members of minorities make significant contributions to the richness and diversity of our

communities, and we all need to protect and promote their rights, advocating for equal

treatment and understanding of minority issues. 

VI. Conclusion

Minority human rights training can contribute to the preventing of human rights violations

if it is methodologically sound and fully relevant to the learners, so as to have a great

empowering and sensitizing effect. Ensuring and measuring such impact on the learners and

their communities requires the use of evaluation approaches through all stages of education

and training development – from design to delivery and follow up. As said before in this

chapter, the evaluation is an ongoing process that should be incorporated into the whole life

cycle of any given activity, and should be strategically planned from the moment when

goals, objectives, and a desired vision of the future of the program is set.
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Conclusion

The Pathway to Equality training manual puts a particular emphasis on the role of the

educators, as key actors in promoting minority human rights education, and providing a

platform to promote dialogue and cooperation on minority issues. Educators have the

important role to explore ways to involve not only their learners in human rights education,

but also the whole community. In this way teaching for and about human rights can reach all

the actors involved and be benefiting for all the society. 

However, before to start teaching human rights education, educators must ensure that they

have the rights skills, knowledge and competences necessary to pursue such activities.

Educators should always search for unique ideas, approaches to different methods, and be

ready to deal with new and unexpected situations. Training on minority human rights

education can contribute to the preventing of human rights violations only if it is

methodologically sound and fully relevant to the specific target groups, thus, it could have a

great empowering and sensitizing effect. As said previously in this training manual, ensuring

and measuring such impact on the learners and their communities requires the use of

evaluation approaches through all stages of education and training development – from

design to delivery and follow up. 
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